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PREFACE 


Following its establisied custom of publishing each year one or two numbers devoted to the discussion of 
various national education systems, Education Abstracts now presents selected material on the Belgian 
Congo. After describing the methods adopted in the Federal Republic of Germany (volume V, No.9, No- 
vember 1953), Yugoslavia (volume VI, No.9, November 1954), Japan (volume VIII, No.4, April 1956), Poland 
Czechoslovakia and the Union of Soviet Socialist Republics (volume VIII, No.8, October 1956), Belgium 
(volume 1X, No.6, June 1957) and Egypt (volume IX, No.8, October 1957), we now consider an African 
territory administered by the Belgian Ministry of the Colonies, whose local representative is the Governor- 
General of the Belgian Congo (see diagram page). 

As far as the school system is concerned (see diagram page __), the Belgian Congo is faced with more or 
less novel problems, which it has tried, and is still trying, to solve in conformity with the tradition of a 
country where humanism is not considered incompatible with empiricism. In this connexion, the experience 
acquired in the Congo is not devoid of interest for other countries, whether adjacent or not, where problems 
of the same sort arise. 

There are many similarities between the administration and organization of education in the Congo and 
in Ruanda-Urundi, a Trust Territory lying to the east. It is for this reason that many of the surveys referred 
to in the following pages deal with both territories. 

We would like to take this opportunity of thanking both the Belgian National Commission for Unesco and 
the Belgian Ministry of the Colonies for their kind help in preparing the present issue. 





CORRIGENDUM TO ISSUE OF EDUCATION ABSTRACTS ON " EDUCATION IN BELGIUM" 
(Vol. IX, No. 6, June 1957) 


On page 3 of the issue of June 1957, “Education in Belgium", in the introductory essay by M. Marion 
Coulon, the second paragraph of the section headed "Political aspect" should read as follows: 

"In practice, schools are organized both by the public authorities and by private persons, When the 
Constitution was adopted in 1831, the number of private persons running schools was still considerable ; 
but, today, there are very few of them and they are steadily diminishing in number, to such an extent that 
there is a growing tendency to identify private education with Catholic education, because the Catholic 
Church is the body which most frequently exercises the right to open private schools. Indeed the Church 
makes an extensive use of this right and the Catholic school system bears comparison with that of the 


public authorities. . 
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There has been a fundamental change in the general 
character of the educational system in the Congo 
since the last world war, owing to the rapid strides 
made by education and its steadily increasing appeal 
to large sections of the population. 

The first schools for the Congolese population 
were organized between 1891 and 1922: these 
usually took the form of combined schools generally 
including primary sections, vocational sections, 
classes for prospective clerks and for student 
teachers. A large number of schools were also 
founded by the missions, where primary education 


and sometimes even secondary education were given. 


The purpose of education, at this period, was to 
train junior officials for government departments 
and for commercial companies and to attempt to 
make some impact on the mass of the population. 

New regulations for education, adopted in 1924 
(which were to form the basis for the future pay- 
ment of subsidies to private schools), set forth a 
certain number of guiding principles: programmes 
and methods were to be adapted to the native back- 
ground; priority should be givento general educa- 
tion rather than to mere learning; preference 
should also be giventoteaching in a native language; 
arrangements might advantageously be made for 
collaboration with the national Christian missions; 
teacher-training colleges should be established for 
the training of indigenous teachers who would work 
under the supervision of European teachers; and 
particular attention was to be paid to the education 
of girls. 

After the second world war, the regulations 
governing education were extensively revised. A 
new set of regulations was issued in 1948. They 
were mainly intended to improve primary education 
(a distinction being made between mass education 
and selective education, not taking into account 
regional differences) and to promote secondary 
education by establishing a fuller and at the same 


_ time more diversified secondary education system. 


The organization of higher education was also 
provided for. The new rules allow for collabora- 
tion, subject to certain preliminary safeguards, 
with foreign Christian missions as well as with the 
national Christian missions. Certain professional 
teaching qualifications were also laid down for the 
recognition of European or local staff, and for the 
allotment of grants in respect of them. 

From 1954 onwards, the Government has been 
establishing a certain number of official schools, 
Staffed by its own teachers and with an official 
curriculum. At the primary and secondary levels, 
attempts were made from the beginning to ensure 


EDUCATION IN THE BELGIAN CONGO 


that the tuition provided in these schools was of 
the same standard as that given in metropolitan 
schools, thus, through emulation, bringing about 
an improvement in the teaching in the schools 
operating under the regulations of 1948 (the 
standard curricula of which were of a lower level 
than those in Belgian schools). 

As early as 1912, two schools for European 
children had also been established in the Belgian 
Congo. Further schools were established later, 
thus bringing into being a separate school system 
parallel to that already existing for the native 
population. This dual system was, at the outset, 
justified by the existence of two communities with 


very different ways of life and intellectual standards. 


But social development and the advancement of the 
native population have made it possible to bring 

the two systems closer together: the schools once 
intended for young Europeans now admit non- 
European pupils; and certain schools have recently 
been created to take both native and European 
children without distinction. This is also the 
practice in the universities. 

In the Belgian Congo there are public schools 
(founded by the public authorities and administered 
by their officials), public congregationalist schools 
(founded by the public authorities and managed by 
a private association), subsidized private schools 
(set up by private initiative and receiving financial 
support from the Government, provided they 
conform to certain conditions) and private schools, 
which are neither supervised nor assisted by the 
Government. 

Any school receiving financial help from the 
public authorities is subject to school inspection. 
Missionary inspectors and official inspectors 
(government officials, specialists with experience 
of actual teaching) are responsible for this work. 

With very rare exceptions, the teachers in 
secondary schools and higher educational establish- 
ments are Europeans. In primary schools, on the 
contrary, the great majority of teachers are drawn 
from the local population. They are trained in 
schools for teaching assistants and in secondary 
teacher-training schools. Temporary teachers, 
essential in view of the country's tremendous 
needs, are given brief intensive training in 
teaching apprenticeship schools. Future teachers 
for vocational and craft schools are trained in 
teacher-training schools. 

Although it stillbears sometraces ofits origins, 
the organization of education in the Congo has been 
greatly improved duringthe past few years and the 
number of people who benefit has greatly increased. 
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Although there are as yet very few nursery 
schools, primary education is reaching an ever 
growing section of the population. Although, in the 
towns, more and more 6-year primary school 
courses are being organized, along the same lines 
as in Belgian primary schools, the distinction 
between ordinary education (a 5-year course) and 
selective education (a 6-year course), provided for 
by the 1948 regulations, is still found in many 
places. This method has made it possible, for a 
long time, to give the generality of Congolese pupils 
attending the ordinary educational establishments 
an education better suitedtothe needs and interests 
of the local societies. 

A system of post-primary institutions offers a 
variety of types of vocational training - agricultural 
(farm schools, agricultural schools), industrial (craft 
schools and apprenticeship centres), medical (assis- 
tant-midwifery schools and assistant-nursing schools), 
administrative or commercial (schools for subordi- 


Secondary education is open to pupils who haye 
completed the course of selective primary educa- 4 
tion or, more rarely, to those who have completed J 
two supplementary years at the end of the ordinary 
primary course. At this level there are a number 
of institutions giving special vocational training, Ec 
such as the "écoles moyennes", which train subor- | 9° 
dinate office staff, schools for nurses and nursing } it 
assistants, whichtrain auxiliary staffforthe health | ~ 
services, and special secondary schools whichtrain 
employees for the various government departments 
and business firms, surveyors, agricultural 
assistants, and veterinary, medical or social 
workers. Skilled workmen are trained in the 
vocational schools, and technicians inthe secondary 
technical schools. The fine arts academies and 
schools of arts and crafts are responsible for art | 
education. 

There are also secondary schools providing 
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nate officials) - thus completing the ordinary cycle 

of primary education and furnishing the local societies 
with individuals better able to ensure the advance- 
ment oftheir localcommunities, where itis 
necessary continuously to broaden the horizon. 


pre-university sections whose task it is to prepare 





E;NSEIGNEMENT POUR EUROPEENS: schools 
for Europeans. 


athénée, collége, ou institut: general se- 
condary schools. 

école gardienne: pre-primary school. 

école primaire ou section préparatoire: 
primary school, or primary 
attached to a secondary school. 


classes 


I-NSEIGNEMENT POUR JNDIGENES: schools 
for Africans. 


atelier d’apprentissage: vocational training 
school with course adapted to local 
occupations and vocational interests. 

classe de liaison: transitional primary class 
enabling pupils to transfer from the 
ordinary upper primary school to the 
selective (pre- secondary )upper primary 
school. 

classe de 6° préparatoire: a sixth primary 
class preparing for entry to a particular 
kind of secondary school, to which it is 
sometimes attached. 

cours d’adultes: classes for adults. 

cours préuniversutaire: terminal secondary 
class preparing for entry to university. 

école d’aides-accoucheuses: vocational 
training school for obstetrical assistants. 

école d’apprentissage pédagogique: teacher 
training school for teaching assistants 
in the école primaire du I** degré. 

école d’auxiliaires: vocational training 
school for clerical and administrative 
assistants, 

école de météorologisies: vocational training 

school for meteorologists. 


GLOSSARY 


école de moniteurs (monitrices): teacher 
training school. 

école de télégraphistes: vocational training 
school preparing for employment in 
telecommunications. 

école gardienne: pre-primary school using 
Froebelian methods. 

école ménagére périprimaire: homecraft 
school, with courses adapted to local 
conditions at ower primary level (J¢ 
degré) for girls who have never attended 
school and are above school age, and at 
upper primary level (2° degré) for older 
girls not completing primary school. 

école ménagére postprimaire: post-primarv 
vocational training school in home 
economics with courses adapted to local 
conditions. 

école moyenne: general secondary school 
for future office workers. 

école moyenne ménagére: vocational se- 
condary school of home economics. 

école préparatoire: pre-primary school for 
childrenadmitted during the schoolyear, 
or who do not satisfy the requirements 
for admission to an école gardienne. 

école primaire du 1** degré: lower primary 
school. 

école primaire du 2° degré ordinaire: 
ordinary upper primary school, usually 
leading to vocational training but with 
possibility of access to general second- 
ary education after a year’s extra study 
in a classe de liaison or classe de 6° pré- 
paratoire. 

école primaire du 2° degré selectionné: 

selective upper prurary school leading 

to general or vocational education at 

secondary level. 


école professionnelle: vocational training 
school with courses at three levels, 
leading from and terminating the cor) 
responding courses at the école tech: 
nique; the lower course trains skilled 
workers, the middle course, foremen 
and the upper course, technicians. Th¢ 
middle and upper courses also offey 
training for teachers in vocational 
schools. 

école professionnelle agricole: vocational 
training school for agricultural instruc- 
tors and veterinaries. 

école secondaire générale: general secondan 
school with classical and modem 
streams, the former leading to higher 
education. L 

école secondaire spéciale: secondary schoo 
organized in two cycles, the lower cycl 
providing general education, the uppey 
preparing for careers in commerce 
administration, surveying, agriculture, 
teaching. physical education, medic) 
and veterinary sciences. 

école technique: pre-vocational secondary 
school with courses at three lev els, eacly 
leading to a final year of vocationé 
training at the école professionnelle. 

enseignement masculin: boys’ schools. 

enseignement féminin: girls’ schools. 


HIGHER EDUCATION 
; 4 
\. Enseignement supérieur: higher ace 
demic and professional education. 
B. Enseignement technique superieu! 
higher technical education. 





general courses of education - classical or im 
modern - which prepare pupils for university 
entrance. There is a growing trend towards the ) 
adoption of programmes of European standard, Ec 
which will shortly leadto the discontinuance of the | 90 
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candidates for university entrance who would 


otherwise fail to qualify. 


Ever since they were set up, the universities 
(which are opentothe indigenous population as well 
as to Europeans) have been very successful. 
are in fact, if not in law, run under the auspices 
of the Belgian universities and the presence of 
Belgian university professors at examinations 
guarantees the soundness ofthe education given and 
the value of the diplomas awarded. Owing to the 
fact that they are established in the country itself, 


these universities should have an ever-increasing 


cultural influence locally. 


They 


in 1955. 


But tuition is not the whole of education; 
mention should also be made of certainforms of 
fundamental education practised in the Belgian 
Congo such, for example, as rural development 
education (see Section VI). 

As for the auxiliary educational services, 
vocational guidance has recently been introduced, f 
The first pilot-centre was opened at Leopoldville 








METROPOLE: Organs of administration in 
Belgium. 


1. Ministre des colonies: Minister for the 

Colonies. 
Cabinet du ministre: Office of the 
Minister; provides liaison between the 
Minister, the legislature, the services 
of the Ministry, and the press. 

. Conseil supérieur de l’enseignement: 
Higher Council of Education; central 
advisory body which gives opinions 
on matters submitted by the Minister. 

3. Administrateur général des colonies: 
permanent official in charge of the 
services of the Ministry for th: 
Colonies. 

4. 2 Direction générale: directorate- 
general for African affairs, education, 
science, religion. 
2¢ Direction: directorate for education, 
science, religion. 

. 1°¢ Section: section dealing with general 
education for Europeans, protection 
of academic titles, and recruiting staff 
of State secular schools in the Belgian 
Congo. 

7. 2° Section: section dealing with general 
education for Africans, including 
higher education. 

8. 3¢ Section: section dealing with techni- 
cal and vocational education, and the 
protection of African arts and crafts. 


to 


ow 
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GOUVERNEMENT GENERAL: central organs 
of administration in the Belgian Congo. 


9. Gouverneur général: Governor-General; 
representative of the Crown, is assisted 
by a Deputy Governor-General. 

10. Secrétaire général: Secretary-General; 
head of all administrative services. 
11. Conseil supérieur des missions protes- 
tantes: central consultative body for 

Protestant missions. 

12. Comité des ordinaires des missions 
catholiques: central co-ordinating body 
for Catholic missions. 





GLOSSARY 


13. 8 Direction générale: directorate- 
general of public education and re- 
lations with religious organizations. 

14. 1'€ Direction: directorate of general 
education and relations with religious 
organizations. 

15. 2€ Direction: directorate of technical 

and vocational education. 

3¢ Direction: directorate of school in- 

spection. 

Inspecteur-en-chef: chief inspector. 

Inspecteur-en-chef adjoint (enseigne- 
ment primaire et normal): assistant 
chief inspector in charge of inspec- 
tion of primary and _ teacher 
training institutions. 

Inspecteur-en-chef adjoint (enseigne- 
ment secondaire): assistant chief 
inspector in charge of inspection 
of institutions at secondary level. 

17. 1'¢ Section: section concerned with 
pre-primary, primary and _ teacher 
education, and relations with religious 
bodies and missions. 

18. 2 Section: section concerned with 
secondary and higher education. 


16. 


i) 


GOUVERNEMENT PROVINCIAL: provincial 
organs of administration. 


19. Gouverneur de province: governor of a 
province; represents the Governor- 
General. 

20. Associations 
bodies. 

21. Sociétés commerciales et industrielles: 
commercial and industrial organiza- 
tions running schools for their staff. 

22. Service provincial médical: provincial 
medical service. 

23. Service provincial de l’agriculture: 
provincial agricultural service. 

24. Direction provinciale de l’enseignement: 
provincial directorate of education. 

25. Inspection médicale: medical inspec- 
tors concerned with health of pupils, 
and conditions of school buildings and 
boarding establishments. 


religieuses: _ religious 


26. Administration: administrative staff 

27. Inspecteurs et inspectrices: men ani 
women inspectors. 

Enseignement primaire: primary. 
schools, F 
Enseignement secondaire: secondary 
schools, 
Travaux féminins: girls’ subject! 
(homecraft, etc.). 
Enseignement technique et profes- 
sionnel: vocational and technical| 
schools. 

28. Missionnaires inspecteurs: missionary 
inspectors in the school districts 
organized by the missions with 
government approval, 

29. Inspecteurs auxiliaires indigénes: Afri- 
can auxiliary inspectors of mission 
schools. 

30. Enseignement médical: schools for 
health workers. 

31. Enseignement agricole: 
schools. 

32. Enseignement gardien, primaire, post- 
primaire, professionnel et supérieur 
pre-primary, primary, post-primar) 
and vocational schools and institution: 
of higher education. 

33. Ecoles officielles laiques: State secular 
schools, established and maintained} 
by government and _ staffed by 
government officials. ; 

34. Ecoles officielles congréganistes: Official 
congreganist schools, established ant 
maintained by Government but ruy 
by an incorporated religious society. 

35. Ecoles libres subsidiées: subsidized pr: 
vate schools, established and run by 
religious bodies, commercial or it 
dustrial organizations or privalt 
individuals, which receive publi 
financial support on the fulfilment af 
certain conditions. ; 

36. Ecoles libres: private schools which do 
not receive public subsidies, either 
because they do not fulfil requit 
ments, or because they wish to pre 
serve their independence. 
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Bibliographie courante/Literatuuropgave. Bruxelles, 
Ministére des Colonies, 1947 - (Extrait de la 
revue congolaise "Zaire"). 

Heyse, Theodore. Bibliographie du Congo Belge 
et du Ruanda-Urundi (1939-1950); politique 
générale - politique indigéne - enseignement, 
cultes et missions. Bruxelles, Van 

















BIBLIOGRAPHICAL SOURCES 


Monheim, Christian. 





Campenhout, 1951. 63 p. 


congolais, no. 16). 


(Cahiers belges et 


Institut royal colonial belge (Bruxelles). Mémoires 


de la classe des Sciences morales et politiques, 
tome XV, fasc. 3, 1948. 
Congo-bibliographie. 
Anvers, Boekhandel Veritas, 1942. 211 p. 








EDUCATIONAL REVIEWS 


There are many publications, issued in small 
numbers, for the use of teaching assistants or 
native teachers, in service; some of them are 
mentioned on page 22 of An International List 
of Educational Periodicals published in 1957 by 
Unesco. Among the more widely read educa- 
tional reviews, mention should be made of the 
following: 

Revue pédagogique congolaise, a quarterly review 
(pagination in Roman figures) incorporated in 
the Bulletin du Centre d' étude des probl@mes 
sociaux indigénes, (Elisabethville, Belgian 

















Congo), C.E.P.S.1., Boite postale 1873. It 
is also possible to subscribe to the Revue 
pédagogique congolaise alone, which is then 
delivered under separate cover. 

Athenaion; revue de l'enseignement au Congo belge 








et au Ruanda-Urundi, (Usumbura, Ruanda- 





Urundi), Bofte postale 828. 

In the following sections mention will be made 
of a number of reviews which, though not strictly 
educational, nevertheless publish articles dealing 
with educational problems in the Belgian Congo 
and in Ruanda-Urundi. 
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I. 





| 1, Brien, P. "Quelques considérations sur 

|  l'orientation de 1'enseignement aux indigénes", 
Cahiers de l'Institut de sociologie Solvay 

| (Bruxelles), no. 1, 1951, pp. 38-48. 





The author first points out that any coloniser 

| inevitably exercises a profound social and educa- 

| tional influence on the indigenous population. 

| Belgium has always taken this civilizing activity in 
the Belgian Congo very seriously and the Governor- 
General's office has paid great attention to the 
education of Negroes. Opinions vary, however, 

i regarding the general educational policy to be 

| followed and the methods to be applied. The author 

| sets forth some ideas on this matter. Having 

| pointed out the preponderant réle played up till now 

by the religious missions in the education of the 

Negroes, he stresses the need for bringing primary 

education under State supervision. It should no 
longer be simply a matter of transplanting European 
methods, but of adapting education to local contin- 
gencies: hence the importance of a study of the 
psychology and the social conditions of the Negro 

and the need to have available a body of experienced 
teachers, which in turn implies good teacher train- 
ing. The author is in favour of making an early 
break with ancestral tradition, in order to replace 

, itby a higher form of civilization, and suggests 

that, at all levels, the local language should be 

replaced by French. Education has tended too 

exclusively towards the training of "clerks" and it 

is important to give it a new bias by putting the 
stress on crafts and trade schools. Nevertheless, 

ifit is to be effective, education in schools requires 
acertain level of social education, which is 

| acquired in the home itself. It is therefore impor- 

tant that more attention be paid to the education of 

women, both social and academic. Finally, higher 

education should be provided for the élite of the 

indigenous population, but this education should be 

practical in character and organized in residential 

establishments, so that the students may escape 

from the influence of their environment. The 

author concludes by expressing the opinion that the 

establishment of universities in the Belgian Congo 

iSpremature, as there is no élite ready to attend 

such institutions. He is in favour, for the time 

being, of sending the few individuals capable of 

» Pursuing higher studies to the Belgian universities. 
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Coxill, H.W. "L'enseignement aux indigénes 
tel que le congoivent les missionnaires protes- 
tants". Cahiers de l'Institut de sociologie 
Solvay (Bruxelles), no. 1, 1951, pp. 60-73. 








GENERAL STUDIES 


Attention is drawn to the identity of opinion between 
the Protestant and Catholic missions with regard 
to educational policy as to the need for a Christian 
basis for education in Africa. The Protestant 
missions feel that education is of prime importance 
for the progress of civilization in the Congo. Much 
has already been accomplished by the Protestant 
missions in this field and their collaboration with 
the Government has been fruitful. Several pro- 
blems relating to educational policy in the Congo 
are raised and the attitude of the Protestant 
missions towards them is explained. 


3. Davis O.J. "Educational development in the 
Belgian Congo". The International Review of 
Missions (London), vol. 43, no. 172, October 
1954, pp. 421-428. 





The author briefly relates the history of teaching 
in the Congo from the time when exploration there 
began, and explains the development of government 
policy in this field, drawing attention to the various 
phases of that policy: the Commission of 1922, 
created by the Minister of the Colonies, and the 
programme of collaboration between the Govern- 
ment and national missions to which its work led; 
the new policy introduced in 1946, which included 
collaboration with all "Catholic and Protestant 
Christian missions". The author points out the 
importance which government policy attaches to 
religious instruction and draws attention to the 
necessity for the various missions to divide their 
educational work between the population of the 
interior and that of the towns. He then describes 
the innovations introduced as a result of the 
regulations of 1948: the establishment of education 
for the general run of the people, on the one hand, 
and selective education on the other; the opening 
of teaching apprenticeship schools intended to 
make good the shortage of teaching staff by the 
accelerated training of native teaching assistants; 
the organization of secondary courses designed to 
prepare candidates for the university courses to 
be established in Leopoldville. The fact is noted, 
that in the educational field, the romantic period 
of superficial work by missionaries is now past 
and that, in future, it will be necessary to call 
upon qualified men, capable of exerting a profound 
influence and devoting their whole time to teaching. 
After drawing attention to the shortage of teaching 
materials and to the help offered in this field by 
the Fonds du Bien-étre Indigéne (F.B.1.) the author 
stresses the useful contribution to education made 
by the Protestant missions. He then goes on to 
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describe the conditions in which co-operation bet- 
ween the Government and the missions has been 
achieved and refers to the qualifications which 
missionaries must have in order to receive help 
from the Government orthe F.B.I. He brings up 
the question of the missionary inspectors and 
points out the difficulties encountered by certain 
missions, in meeting the requirements of the pre- 
sent school regulations; and concludes by drawing 
attention to the financial advantages accruing to the 
Colony from a school system in which the missions 
collaborate. 


4. De Jonghe, E. "L'enseignement des indigtnes 
au Congo belge". Rapports préliminaires, 
Institut colonial international, 1931, XXle 
session, Bruxelles. 








In the first part of his paper the author briefly 

relates the historical background of educational 
organization in the Belgian Congo and states the 
principles on which educational policy is based. 

In the second part, he describes school organi- 
zation, describing the various types of school, the 
syllabuses and methods in use, school buildings 
and equipment, inspection methods, and the basis 
on which subsidies are granted. 

The third part includes a description of the 
various official, grant-aided and non-grant-aided 
schools. Detailed statistics are given for each 
school. 

In the fourth part, the author quotes official 
texts dealing with curricula and teaching methods. 


5. Gille, A. "L'enseignement au Congo belge". 
Marchés coloniaux du monde (Paris), lle 
année, no. 523, 19 novembre 1955, pp. 
3093-3096. 





This article gives a brief outline of the historical 
development of education in the Belgian Congo, and 
shows how the present organization of education 

and the teaching methods used have gradually 
emerged from a pragmatism imposed by the 
circumstances in which the country was taken over 
and by its political background. He points out and 
explains in detail that, particularly in new countries, 
educational work cannot be confined to the schools 
alone but calls for efforts on the part of all services 
and all social institutions dealing with the problems 
of the native population as a whole. 

Figures and trends in budgetary expenditure 
for education up to and including 1954 are given. 
The article also stresses the dual purpose of educa- 
tion, which is reflected, in school organization, by 
the existence of separate institutions for the training 
of the masses and the training of the élite. 

The article also contains useful information 
about vocational training, education of girls, inter- 
racial education and the future prospects of a 
school system with long and varied experience to 
its credit, and with generously increased financial 
backing. 
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6. Gille, A. "Réflexions sur le probléme de > 
1'enseignement en pays sous-développés", 
Problémes d' Afrique centrale (Bruxelles), | 
no. 36, 2e trimestre, 1957, pp. 98-106, 





Whereas, in Europe, education caters for more 
or less stabilized social groups with a certain 
degree of equilibrium and mutual understanding, 
the situation in underdeveloped countries, and 
particularly in Africa, is very different. 

There, educational work meets with an 
attitude of reserve - to say the least - on the part 
of a community whose traditional tendencies and 
behaviour, focussed on the interests of the group, 
are.incompatible with the "personalist" concepts 
which underlie all civilizing action. It is there- 
fore necessary, in the author's opinion, that, 
side by side with efforts in the schools an overall 
educational campaign should be undertaken amongst ’ 
adults in order to change their attitude and raise 
their standards, failing which, the pupil, on leaving 
the school, willfind himself back in an environment * 
whichis at variance with the lessons he has learnt. 
And things learnt at school which cannot be incor- | 
porated into ordinary, everyday life will obviously 
soon become a dead letter. 

How can the background be changed in order 
to give full value to education? This is more than | 
a mere educational problem: it is in fact a political) 
problem, "if not the political problem" above all 
others. A general campaign for the improvement 
of standards in the community is essential, in 
which all services and all officials who have any- 
thing to do with the masses must co-operate: the 
administrator and the doctor, the bush agricul- 
turist and the missionary, the co-operative manage 
and the social welfare officer ... 

But once this preliminary is admitted, the 
basic principles and methods to be followed in 
carrying out a general educational policy still 
remain to be determined. The author sets out to 
do this by enumerating the various requirements, 
both short-term and long-term, to which the general 
development of the country gives rise. He goes on | 
to analyse the spirit in which these principles and / 
methods should be applied. The basis of this 
approach must be the real personality of the 
African, as shaped by such factors as his history } 
and his peculiar characteristics, temperament, 
and basic tendencies. But there must also be added 
the enlivening effect of sensitive adaptation to the 
actual conditions of the African's life, which are 
often diversified and changing. If necessary, it 
may be possible to go ahead and try to induce the 
people to adopt a better way of life but no attempt 
should be made to teach anything which is divorced 
from the present state of affairs. If this were to 
be done, education would be purely abstract, with- | 
out any real impact. 

The author concludes with a brief survey of the 
question of the languages used for teaching in 
Central Africa. This imposes a very difficult duty 
on the public authorities: no one formula can be 
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adopted, for while, on the one hand, the use of one 
of the languages of older civilizations is necessary 
for the teaching of science - and is in fact strongly 
urged by the indigenous population - it is necessary, 
on the other hand, to ensure that the indigenous 
languages are safeguarded, because later the colo- 
nial peoples will call to account the nations which 
have assumed responsibility for their civilization. 
Complete school statistics are annexed to this 
article 


1, Liesenborghs, O. "L'instruction publique des 
indigénes au Congo belge". Congo (Bruxelles), 
No. 3, mars 1940, pp. 223-272. 


The author gives an overall view of the present 

state of education in the Belgian Congo. In the first 
chapter he gives an historical account of the system. 
In the second, he describes the present situation, 
with particular reference to (1) organization (types 
of school, teaching staff and school inspection); 

(2) general policy and curricula; and (3) methods. 

Finally, in the third chapter, the author 
describes the principles of educational policy in 
the Belgian Congo. 

The article concludes with a comparative 
statistical table showing expenditure on education 
and school attendance figures; it is followed by a 
bibliography. 


8. Ministére des Colonies. La réforme de l'en- 
seignement au Congo belge; mission 
pédagogique Coulon-Deheyn-Renson, Bruxelles, 
1954. 346 p. (Publication no. 1). 











This document is the report addressed to the 
Minister of the Colonies by a survey mission com- 
posed of three specialists in education: Mr. 
Marion Coulon, educational adviser, Mr. Renson, 
an engineer and inspector of technical education, 
and Mr. Deheyn, a specialist in agricultural 
education in the Congo. 

The authors of the report give the main points 
of what they observed during their mission, a 
critical analysis of the present situation, and an 
outline of certain proposals for reform. 

Their recommendations deal first with educa- 
tional considerations: bush schools, the education 
of girls, the development of secondary and tech- 
nical schools, the future establishment of an 
official university in Elisabethville, etc. 

They then deal with rather more general 
problems: the attitude of the Negroes towards 
education, the status of missionary schools, the 
linguistic situation in education, the problem of 
boarding schools, textbooks, etc. 

The last chapter deals with the main legal and 
administrative problems: the need for an organic 
law on education in the Congo, reform of the 
present administrative structure, the status of 
teachers and of inspectors, relations with home 
authorities in Belgium, the recruitment of staff 
in Belgium, etc. 


A plan for immediate action in all fields 
completes this report. 


9. Mosmans (R.P.) "L'enseignement aux 
indigénes tel que le congoivent les mission- 
naires catholiques" Cahiers de l'Institut de 
sociologie Solvay (Bruxelles), no. 1, 1951, 
p. 49-59. 








The author starts with a systematic and very clear 
exposition of the doctrinal position of the Church 
towards the question of colonization, which makes 
the dispensation of education an obligation. 
"Colonization should promote the common good of 
the native community by gradually introducing 

into a native culture, with due regard for its 
legitimate differences, the techniques of economic 
progress and ... the lofty principles of all human 
civilization which it is the mission of the Gospel 
to proclaim or maintain throughout the world". 
Such is the fundamental idea underlying Catholic 
teaching amongst the underdeveloped peoples. In 
the view of the Church, writes the author, "the 
function of education has no limits. Its réle is to 
prepare for the coming of the highest form of 
civilization, both for the masses and for the élite". 
And the author goes on to explain that this "highest 
form of civilization" is not Western civilization 

as such, but Christian civilization deriving 
directly from the Gospel, and from natural law, 
"the sole law that the peoples have no right to 
choose, but to which all alike must conform". 

In the second part of the book, the author 
appositely applies these doctrines to the existing 
situation - political, social and economic - of the 
peoples of Central Africa, pointing out which 
particular features of the situation are attributable 
to the process of evolution brought about by contact 
with white races and their activities. On this 
basis, he works out the "general principles of 
education", imposed by physical, intellectual, 
religious, social and civic requirements. 

In conclusion, he emphasizes the duties of 
the modern teacher in the face of the awakening 
consciousness of the indigenous peoples: "Africa's 
salvation and the raising of her standards will be 
effected not without the Africans, but with and 
through them", We must concentrate particularly 
on the training of an African élite to lead the 
masses. 


10. Objectivité "sur mesure"; la mission 
Coulon-Deheyn-Renson envoyée au Congo 
belge par Monsieur le Ministre Auguste 
Buisseret. Bruxelles, E. Vandenbussche, 
1955, 47 p. 











This publication is a reply to the report analysed 
in abstract No. 8, and protests against certain of 
the criticisms made by the authors of that report, 
especially with regard to mission teaching. 

The reply keeps to very general considera- 
tions, its main point being to challenge the 
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authors' right to pass such severe judgements on 
the strength of so short a stay in the country. 

The pamphlet concludes by calling for a 
counter-inquiry. (No counter-inquiry has been 
held and the discussion has been taken no furtner.) 


11. Paulus, J.M. "Quelques réflexions en marge 
des Journées d'études consacrées 41l'enseigne- 
ment aux indigénes des territoires non 
autonomes." Problémes d' Afrique centrale 
(Bruxelles), no. 8, 1950. pp. 30-33. 





These brief comments refer to some ofthe subjects 
discussed at the Journées d'études (30 March - 

1 April 1950) organized by the Solvay Institute of 
Sociology and the Centre belge d'études écono- 
miques et sociales. 

Thereis unanimous agreement on such require- 
ments as: greater emphasis on general education 
than on mere learning; the adaptation of school cur- 
ricula to local conditions; andthe development of 
vocational training in the broad sense of theterm. 

On the other hand, there are many questions 
which give rise to controversy: what the language 
of instruction should be; whether social or econo- 
mic considerations should be given priority in the 
organization of the educational system; where 
higher education should be provided (in Africa or 
in Belgium); how to keep the indigenous élite in 
touch with the masses; and how this consideration 
affects school syllabuses. 











12. Problémes d' Afrique centrale (Bruxelles), 
no. 36, 2e trimestre, 1957. 





Special number on education in the Belgian Congo. 
The contents include the following articles: 
"Réflexions sur le probléme de 1' enseignement en 
pays sous-développés' (Reflections onthe problem 
of education in underdeveloped countries) (cf. ab- 
stract No. 6); Enseignement gardien, primaire et 
normal au Congo belge" (Nursery schools, primary 
education and teacher training in the Belgian Congo) 
(cf. abstract No. 32); "Enseignement secondaire au 
Congo belge" (Secondary education in the Belgian 
Congo) (cf. abstract No. 40); Enseignement supé- 
rieur au Congo belge et au Ruanda-Urundi’ (Higher 
education in the Belgian Congo and Ruanda-Urundi), 
"Vers 1' Université africaine" (The African univer- 
sity in prospect); "Action missionnaire catholique" 
(Catholic missionary work); “Ecole de Pasteurs et 
d'Instituteurs 4 Kimpese" (Training school for 
pastors and teachers at Kimpese) (cf. abstract No. 
58); Enseignement technique et professionnel au 
Congo belge’ (Technical and vocational training in 
the Belgian Congo); ''Un exemple de formation 
professionnelle organisée par les Entreprises 
(An example of vocational training organized by 
industrial firms); ‘Enseignement agricole" 















































(Agricultural training) (summary of the report 
dealt with in abstract No. 49); "Enseignement 
social" 


(Social education) (cf. abstract No. 65). 


13. Ruwet, A. "L'enseignement & dispenser aux 
indigénes, tel que le congoivent les employeurs 
de main-d' oeuvre authochtone". Cahiers de 
l'Institut de sociologie Solvay (Bruxelles), 
no. 1, 1951, pp. 129-140. 





The author points out that all Europeans and 
companies situated in the Congo are, to some 
degree, employers of indigenous labour. In view, 
however, of the fact that the main purpose of edu- 
cation is not merely to train indigenous labour but 
to improve the standard of civilization, he then 
proceeds to study the teaching methods employed 
in the Congo, and the results obtained. He concen- 
trates mainly on the question of using Belgian 
school syllabuses and having them suitably adapted 
to conditions in the Congo and, in this connexion, 
goes into the matter of the intellectual capacity of 
the Negro races. In conclusion, he stresses the 
need for collaboration from the various industries 
in organizing vocational education. 


14. Service de 1' Enseignement du Gouvernement 
général. Organisation de 1' enseignement 
libre subsidié pour indigénes avec le concours 
des sociétés de missions chrétiennes; dispo- 
sitions générales. Léopoldville, 1952. 














This pamphlet outlines the principles on which 
teaching in the various types of schools should be 
organized; and the general regulations to be 
applied for the recognition and subsidizing of 
schools. 
15. Organisation de 1' enseigne- 
ment libre subsidié pour indigénes avec le 
concours des sociétés de missions chrétiennes; 
enseignement général pour garcons ou pour 
filles - programmes d'études. Léopoldville, 
1948, 2 vol. 

















These pamphlets give the detailed syllabuses, 
class by class, of all educational establishments, 
for both boys and girls. 


16. Van Deyck, C. "The Belgian Congo; European 
education and tribal communities". The Year 
Book of Education, 1949, pp. 359-365. London, 
Evans Brothers, 660 p. 








The author begins with a survey of the effects of 
the 1940-1945 war on educational work in the 
Congo. The war had practically no adverse effect 
on the work; on the contrary, it actually increased 
the native population's enthusiasm for education, 
not so much because of a sudden interest in learn- 
ing, but purely for utilitarian reasons. This 
tendency, which has been accentuated by aversion 
from agricultural work and the desire for well- 
paid employment, will make it necessary to extend 
technical education. Any effort in this direction, 
however, must respect the present balance between 
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the various professions and activities. The work 


which has had to be done in education at all levels - 
improvement of the standard of primary teaching, 
provision of more technical teaching, and organiza- 
tion of secondary teaching designed to lead up, 
eventually, to university education - must not be 
underestimated. At the moment, neither loyalty 

nor nationalism raises any problems in education, 

but schools must make an effort to improve 

standards of public honesty and ethics which suffered 
very considerably during the war. 

The author then goes on to examine the pro- 
blems raised by differences of race, religion and 
language in education. Whilst none of these is giving 
rise to conflicts, the author points out that confusion 
may be caused by the numerous dialects in use, and 
describes the solution adopted for solving the pro- 
blem of the half-caste population. 

He gives a brief outline of general policy for 
the future, and defines the work which the Govern- 
ment, industrial firms and missions, respectively, 
will have to undertake in the educational field. 

Since the country is being industrialized, technical 
education will need developing; at the same time, 
asystem of agricultural training which can make 
peasant life attractive once again will have to be 
organized in view of the need for keeping a peasant 
class to balance the structure of indigenous society. 

Referring to the question of the indigenous élite, 
the author points out that a certain section of the 
population has reached a very high intellectual 
level, and enjoys great prestige in the Congo. In 
conclusion, he mentions the problem of education 
for women and stresses the need for such education 


and for finding a satisfactory solution to the problem. 


17, Van Hove, J. "L'éducation et 1'évolution de 
la société indigéne en Afrique belge". Cahiers 
de l'Institut de sociologie Solvay (Bruxelles), 
no. 1, 1951, pp. 141-176. 





The author of this article begins with a brief 
historical survey of the organization of the educa- 
tional system, its achievements and shortcomings; 


/ position in the period 1890-1920; work of the 


Franck Commission in 1922 followed by the intro- 
duction, from 1926 onwards, of a system of colla- 
boration between the Government of the Belgian 

Congo and individual national missions, on the basis 
of agreements concluded for a twenty-year period; 
the educational reform proposed in 1938; and, 

finaly, the reorganization of education in 1948. The 
purpose of the reorganization is twofold: (1) to train 
the indigenous population as a whole to make a useful 
contribution to their communities; (2) to train, in 
several stages, an indigenous élite, capable of 





taking over the leadership of the population. 

The author then surveys the various types of 
post-primary education (education for the masses) 
and secondary education (selective education). 

_ The new educational system also stresses the 
importance of vocational training and the education 
of native girls. 


The author deals with questions concerning 
the languages to be used in education, the qualifi- 
cations required of teachers, collaboration 
between the various missions and the Government 
of the Belgian Congo, and the need for the revision 
of school textbooks. In conclusion, he enumerates 
the official and private departments and bodies in 
the colony which are contributing to the education 
of the indigenous population outside the regular 
school system: the territorial administrative 
authorities, social centres, information services, 
radio, the Native Welfare Fund, and the Office des 
Cités africaines. 





18. "Orientation nouvelle de 1' en- 
seignement pour indigénes en Afrique belge". 
Semaine coloniale universitaire, Anvers, 
avril 1949, pp. 49-56. Anvers, Institut 
Universitaire des Territoires d'Outre-mer. 








After an historical account of education in the 
Belgian Congo, the author studies the provisions 
of the 1948 education regulations, and concludes by 
emphasizing the basic aims of the reform of educa- 
tion for the indigenous population, as follows: (a) 
to provide the bulk of the population with a type of 
education adapted to their present conditions and 
based on a knowledge of the environment and its 
possibilities of development; (b) to provide a high 
standard of education for a selected élite capable 
of becoming leaders of the indigenous population; 
(c) to provide education for women and girls; (d) 
to build up an indigenous culture and forge lasting 
bonds between Belgium and its African territories. 





19. La sauvegarde des valeurs 
culturelles africaines. Anvers, Institut 
universitaire des Territoires d'Outre-mer, 
1951, 14p. 








Whilst recognizing the transformation which has 
taken place in African Negro society as a result of 
the mass drift of young men from the rural areas 
to the towns, plantations and mines, causing them 
to forget even their tribal language and ancestral 
customs, the author maintains that a revival of 
cultural values is now taking place and that Africans 
are again becoming conscious of their distinctive 
spirit. The author therefore hopes that the civil 
and religious authorities responsible for the fate of 
their African brothers will continue to encourage 
this revival, and will take it into account in their 
work in the colony, for the good of both the groups 
concerned. Indeed, it would be useless - perhaps 
even dangerous - on the one hand, to persuade our 
African subjects to adopt our own concepts and insti- 
tutions, or onthe other, to keep them in ignorance 
of the message our Western Christian civilization 
has to bring them. Belgium's duty at the present 
time is therefore to induce the black races and the 
white to work together for their common good. This 
policy, far from hastening our eviction from Africa 
will, on the contrary, prove the surest means of 
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preventing the development of nationalism in the 
Congo, and Negro racialism, each as resolutely 
hostile as the other. If Belgium succeeds, in the 
years to come, in establishing in Africa a balanced 
synthesis of African-Negro and European values, 
it will have made an important contribution to the 
maintenance of world peace. 


20. Van Hove, J. "Un probléme difficile de 
politique indigéne; 
Bulletin des séances de l'Institut royal colonial 


l'éducation des Africains". 





belge (Bruxelles), vol. XXII, no. 2, 1951. 


With the adoption of a policy of associating the 
indigenous population withthe administration of the 
colony, the importance of education becomes more 
vital than ever. The 1948 education regulations, 
revisedin 1952, have a dual purpose: to make the 
bulk of the indigenous population, in their own 
environment, aware oftheir interests and those of 
the community; and to train and develop an élite, 
stage by stage. For this purpose, better qualified 
European staff, assisted by a growing number of 
indigenous teachers, are required. There are, 





no doubt, many serious obstacles still to be over- 
come: the weaknesses of the native character, 
ignorance, superstition, malnutrition, poverty, 
the dispersal of the population over vast areas, the 
existence of a multitude of different languages anq 
dialects, etc. Despite this, there are good pros- 
pects of success in educating the masses in the 
Belgian Congo and Ruanda-Urundi, provided that 
education in the strict sense of the term is supple- 
mented by other educational activities on a large 
scale, with the collaboration of government 
authorities, religious missions and private busines; 
concerns. The Christian missions, in particular, 
which the Government has made almost entirely 
responsible for the instruction of the native popula- 
tion, have already extended their activities to the 
remotest parts of the colony. They now need to 
concentrate on improving the standard of education: 
missionary teachers must possess the requisite 
teaching qualifications and the training of the native 
assistants who will have to shoulder the main 
responsibility for promoting the intellectual and 
moral development of their brethren must be more 
thorough. 


~~ 
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Il. NURSERY SCHOOLS, PRIMARY EDUCATION AND TEACHER TRAINING 


21, Bernardin (Br.). "Belang en meeilijkheden 
van het normaalonderwijs in Kongo". Kongo- 
Overzee (Antwerpen), Februari 1940, pp. 
30-37. 


The author first stresses the importance of teacher 
training in the Congo, mentioning in particular the 
increased pace at which European civilization is 
being introduced into the primitive environment of 
the Congo, and the difficulties experienced by the 
local populations in assimilating these new modes 
of existence. A sound system of primary and 
secondary education will enable young Africans to 
cope better with the difficulties inherent in this 
situation; but this calls for well trained teachers 
and, consequently, good teacher training colleges. 
The author then goes on to enumerate the 
difficulties still to be overcome in the matter of 
teacher training. He points out that students enter 
teacher training colleges with insufficient ground- 
ing; he then raises the thorny problem of the 
selection of the native and European languages to 
be used for instruction or taught in the schools, 
and draws attention to the lack of textbooks in the 
vernacular. He speaks of the apathetic attitude of 
the Negro races when faced with abstract ideas, 
and the consequent need of special visual aids for 
teaching. Finally, he points out that the instability 
of the Negro character may often cause teaching 
assistants to throw up their work without warning. 
Lastly, the author puts forward a number of 
suggestions on teacher training policy and means 
of securing recognition of the value of the teaching 
profession. 


22, De Coster, S. "Le probléme de 1' enseigne- 
ment pour indigénes au Congo belge". Revue 
de l'Université de Bruxelles (Bruxelles), 
nos. 2-3, janvier-avril 1957, pp. 293-302. 








The author brings out some of the most important 
problems of education for the indigenous population 
of the Belgian Congo: the development of primary 
schooling; the transformation of schools for the 
training of teaching assistants, and the improve- 
ment of the standard of teaching. He notes that, 
although Belgium has done considerable work in 
this field, there are still too few primary schools, 
and he thinks this-problem could be solved by 
Setting up official primary schools in traditional 
communities. The success of primary education 
depends on the standard of training of the native 
assistants, and the author remarks on the fact that 
teacher training schools are inadequate as regards 


both numbers and quality. He puts forward various 
suggestions for the working out of a new syllabus 

for use in primary schools and teacher training 
schools, makes various comments on the educa- 
tional policy as a whole, and stresses the importance 
of providing sound primary instruction for the bulk 
of the population. 


23. . "Projet d'une école normale- 
pilote pour noirs au Congo belge et au Ruanda- 
Urundi". Ligue de 1'enseignement (Bruxelles), 
90e année, 1954, supplément au bulletin 
no. 3-4, 20 p. (Document no. 144) 





The author speaks first of the need for establishing 
a model for teacher training in the Belgian Congo: 
on the basis of a demographic survey of the popula- 
tion, he indicates the country's requirements in 
the matter of education, the spreading of which 
gives rise to very difficult problems in traditional 
communities. If these are to be solved, it is not 
possible for all teaching to be done by European 
teachers (which in any case would involve expenses 
that the Colony would be unable to meet). In view 
of these difficulties, no immediate solution is 
possible, and a provisional solution should be 
sought. 

The author then describes the present system 
of education. He shows that universal primary 
education cannot be provided by the denominational 
schools alone, and he expresses the hope that the 
local authorities will take a share in the education 
of native children. 

In order to make this possible, teacher train- 
ing schools for indigenous teachers will have to be 
organized. 

The author goes on to describe the organization 
of a secular teacher training school, as he visua- 


lizes it, under the aegis of the University of Brussels. 


Lastly, he enumerates the preliminary measures 
essential for the establishment of this kind of 
school. 


24. Deheyn, J.J. "L'enseignement de 1' agri- 
culture dans les écoles primaires et normales 
au Congo belge". Bulletin agricole du Congo 
belge (Bruxelles), vol. XXXI, no. 1-4, mars- 
décembre 1940, pp. 3-38. 





In view of the importance the Government attaches 
to agricultural training, the author puts forward a 
number of recommendations to heads of schools on 
the form this training should take. After first 
defining its aims, he speaks of the methods to be 
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used, which should combine theory, practice and 
experience. He makes a number of suggestions 
regarding formal lessons on the subject, and the 
teaching materials to be used, though he empha- 
sizes that teaching should preferably be given "on 
the job" and in the school garden. He makes 
suggestions for the layout of the garden, and for 
some demonstration lessons which may be given 
there; he also gives some advice on training 
students in compost-making and animal husbandry. 
He points out that it is very helpful for a school to 
have a small farm attached to it. Teaching in 
rural schools should centre mainly on agricultural 
subjects, which should be brought into all lessons. 
The author then considers the various categories 
of schools, commenting on the syllabus laid down 
by the Government for each class, and its inter- 
pretation in practice. In conclusion he gives, for 
the benefit of the heads of agricultural schools, a 
brief outline of documentation available on agri- 
cultural teaching, and a list of the departments 
from which information may be obtained. 


25. Delanaye (R.P.). "Le directeur d'école 
primaire". Revue pédagogique congolaise 
(Elisabethville), no. 7, mars 1957, pp. 
XVIIO-XXXI. 





Despite the multiplicity of tasks he is called upon 
to perform, the head of a primary school should 
never allow himself to forget that his main work 

is to educate. The author explains what he 
considers this work to consist of, with particular, 
though not exclusive, reference to heads of schools 
who are priests. He stresses the importance of 
human contacts, and examines the duties devolving 
on such headmasters in their capacity as priests. 
He then goes on to make suggestions on various 
ways of organizing contacts with pupils in schools, 
and with their parents, if necessary in the home 
environment. The last section deals with relations 
with teaching assistants, and contains suggestions 
on this subject. 


26. Deruyttere (R.P.). "La formation de 1'insti- 
tuteur au Congo belge". Questions scolaires 
aux missions; rapports et compte-rendu de 
la XXIVe Semaine de missiologie de Louvain, 
1954, pp. 63-72. Bruges et Paris, Desclée 
de Brouwer, 1955, 242 p. (Museum 
Lessianum, no. 32). In French and Flemish. 











The author gives a brief description of the different 
types of institutions for training teaching staff; 
analyses the influences to which young indigenous 
trainees are subjected in their environment; and 
shows how this traditional environment is gra- 
dually disintegrating under the impact of European 
culture. Those responsible for the training of the 
Negro teachers of the future must bear all these 
factors in mind. The author goes on to describe 
the qualities that a European teacher should 
possess if he is to influence his students, and 
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lists the criteria to be met in the training of 
indigenous teachers; these are: practical profes. 
sional training adapted to existing conditions; 
moral training such as to enable young teachers 
to make good the lack of moral values in the 
indigenous environment; and religious training 
such as to give them theoretical notions of 
religion and above all to enable them to practise 
Christianity in their daily lives. The article ends 
with the following general conclusions: despite 
the results already achieved in teacher training, 
there is still room for improvement; teacher 
training should concentrate on fundamentals; it 
should be continued, after completion of the 
teacher training course, by further training; and 
finally, the value of the work done by indigenous 
teachers in their communities, outside the schools, 
should be recognized. 


27. Dury (R.P.). 'Semaines pédagogiques pour 
moniteurs". Revue pédagogique congolaise 
(Elisabethville), no. 1, septembre 1955, 
pp. XVI-XXII. 





The author describes how the teaching practice 
weeks for native teaching assistants at the 
Lubunda Teacher Training School were instituted. 
He gives a brief account of their organization, 
lists the main teaching activities, and comments 
briefly on the results obtained. He places special 
emphasis on the stimulus these teaching weeks 
provide for those attending them. 


28. Erickson, R, "What is Kimpese?" Congo 
Newsletter-Kimpese Member (Leopoldville), 
vol. 43, no. 1, January 1952. 





The author gives a brief description of the 
Kimpese School, currently known as the E.P.I. 
(Ecole de Pasteurs et d'Instituteurs des Missions 
Protestantes) where there is an important centre 
of Protestant missionary work. He recounts how 
the school was founded, and traces its later 
development; gives statistics of its present 
scholastic achievements; 
educational activities organized there. 

In a number of articles following the above, 
ex-students and workers at the school describe 
its scholastic and other activities, past and 
present. 





29. Liesenborghs, O. "Bijdrage tot de kennis 
van de lichamelijke entwikkeling van de 
Kongolese schooljeugd". Kongo-Overzee 
(Antwerpen), Oktober 1939, pp. 193-204. 





The author stresses the importance of studying 
the physical development of indigenous school- 
children, an understanding of which can be most 
helpful in adapting school curricula to their 
physical capacities. On the strength of a statis- 
tical survey he has carried out, the author defines 
the critical period in the development of several 
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groups of schoolchildren in the Congo and Ruanda- 
Urundi, pointing out certain differences which he 
attributes to climatic conditions. He considers 
that the school syllabus should be so arranged that 
less intellectual effort is demanded during the 
critical period, whereas the most difficult school 
work coincides with the period when the process of 
physical development is slowest. He concludes 
that, since a most critical period in a child's 
development occurs between the ages of seven and 
eight, schooling should preferably begin either 
before or after that age - i.e. either at six or at 
eight. 


30, Liesenberghs, O. "De vorming van de 
Kongolese onderwijzer". Kongo-Overzee 
(Antwerpen), Juni 1938, pp. 127-138. 


Since the important work of education in the Belgian 
Congo is, and in the opinion of the author should 
be, done mainly by indigenous teachers, the vital 
significance of the training of Congolese teachers 
is evident. The author sets out to examine the 
quality of teacher training, which, he thinks, 
depends mainly on the "teaching methods". In this 
connexion, he points out that it would often be well 
to use the inductive method, which is more suited 
to the aptitudes of African students. He also 
advises taking advantage of the imitative instinct 

of the Negro races, and so advocates the use of 
model lessons as a means of training. Didactic 
training is not enough; future teachers must also 
be trained as "educators"; here the author advo- 
cates adoption of the "learning by doing" method, 
through the Boy Scout movement, for instance. In 
conclusion, he emphasizes that students should not 
be left to their own devices when they leave the 
training school. He also draws attention to the 

fact that the pay of teaching assistants should be 
such as to give them a standing in the community 
corresponding to the importance of the work 
required of them. 


31, Prignon, A. "En marge des manuels et du 
matériel des écoles primaires congolaises". 
Problémes d' Afrique centrale (Bruxelles), 
no. 27, 1955, pp. 16-27. 





Textbooks and teaching materials are particularly 
important in Africa because teachers are less well 
qualified than in Europe. Introducing a series of 
textbooks on arithmetic, science, French, geo- 
graphy and history, the author makes an analysis 
of existing teaching material designed for French 
overseas territories, as regards general layout, 
printing, illustration, adaptation without deterio- 
ration of quality, etc. 


With a few rare exceptions, Belgian school text- 


books compare badly with French ones. This is 
natural since they cater for large numbers of 
children, chiefly in rural areas; are too often 
compiled by several different hands; and serve 
‘oo small a market, as they are written in native 


languages spoken in limited areas only. 

The author recommends that teachers, and in 
particular inspectors of schools, should co- 
operate in the arrangement and production of 
technical equipment for illustrating school lessons. 
He also suggests that teacher training schools, 
vocational training schools, and the Native Welfare 
Fund should help in improving teaching material, 
and urges the distribution of popular textbooks. 


32. . "Enseignement gardien pri- 
maire et normal au Congo belge". Problémes 
d' Afrique centrale (Bruxelles), no. 36, 2e 
trimestre, 1957, pp. 111-117. 





The existence of two different communities in the 
same territory has led to the existence of two 
separate school systems which need to be gradually 
combined in one. This raises a problem of 
organization, a problem of syllabuses, and a 
problem of time and money. 

At the moment, nursery schools, necessary 
though they are, meet with little response. They 
suffer mainly from the lack of a basic doctrine and 
properly trained staff. Primary education , compris- 
ing uniform lower primary schools and various 
types of upper primary schools, takes in the main 
bulk of the school-age population, though school 
attendance varies considerably from region to 
region. There are nevertheless many problems 
still to be faced: the period of school attendance 
is too short, the number of girls attending school 
too few, and the choice of the language of instruc- 
tion presents difficulties. The present tendency is 
towards better trained teachers, better guidance 
for indigenous teaching assistants, and an increase 
in the number of six-year schools. 

Educational work is hampered by a shortage of 
school premises, the growing cost of running 
schools, and the difficulties of training teachers. 
The author describes the various methods of entry 
into the teaching profession and advocates the 
establishment of teacher training colleges of the 
type existing in Belgium, together with more 
numerous refresher courses for teachers in 
service. 


33. Rapport de la seconde conférence scolaire, 
Kimpese, Congo belge, 25 juillet-2 aofit 1933. 
Kimpese, 1933. 








Report of a meeting of Protestant missions which 
led to the broadening of the organization of the 
"Ecole de pasteurs et d'instituteurs", Kimpese 
(Kimpese School for Pastors and Teachers) (cf. 
abstract no. 28). Contains many notes on teaching 
methods for various syllabuses. 
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Tricot-Guisen, A. "Pour une réforme des sec- be based on physical, religious, moral and 

tions pré-primaires"; 'Des enfants noirs et des intellectual training. 

jeux"; ‘Sur le théme des jardins d' enfants The author then gives advice onthe arrangement 

africains". Bulletin trimestriel du Centre of a play-ground suited tothe needs of black childre, 

d'étude des problémes sociaux indigénes In the last part, he quotes a number of extracts 

(Elisabethville), no. 24, 1954, pp. 13-35. from an unpublished article entitled: "Comments 

on the organization of Kindergartens in the Swiss 

Women teachers should begin by studying child Mission in South Africa", by E. Juillerat: the 
psychology and then devise a programme of work description of an African experiment from which 
corresponding to children's needs. This should many lessons can be learnt. 
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35. Damman, A. "L'école secondaire de la 
Force publique". Bulletin militaire (Léopold- 
ville), no. 67, octobre 1954, pp. 657-671. 





The author defines the dual purpose of this school: 
to give the children of soldiers the opportunity of 
secondary schooling, and to provide officers and 
N.C.O.'s for the Army. 

He then gives details of the syllabus of this 
school, which is roughly of the same standard as 
that for schools for European children; he goes on 
to describe its organization and teaching methods; 
the method of recruiting pupils; the time-table, 
with details of how the children spend their time 
out of school hours; the disciplinary system, 
material conditions; and the status of the pupils. 


36. De Wilde, K. (E.P.). "Een schiftingsexamen 
bij de overgang naar het middelbaar onderwijs". 
Revue pédagogique congolaise (Elisabethville), 
no. 5, septembre 1956, pp. XXVII-XL. Summary 
in French. 





The author gives a report of an experiment, carried 
out in the Vicariate of Luluabourg, in the selection 
of final-year primary school pupils for admission 

to secondary schools. Heads of primary schools 
had always complained that the selection tests were 
too difficult, and heads of secondary schools, that 
the children coming up from the primary schools 
were unable to do the work required of them. Hence 
the interest of the problem. When the experiment 
was made, care was taken to select the best possible 
candidates from the point of view of intelligence 
while, at the same time, ensuring that all the clans 
and regions in the Vicariate were represented, so 
as to serve the interests of the population as a 
whole. The author describes the procedure adopted 
in organizing the tests (framing of the questions, 
printing and distribution of the question papers, 
examination procedure and correction of papers). 

In conclusion, he gives a brief description of the 
system by which pupils are selected to go to 
particular schools on the basis of the results of 

the tests and of the pupils' past records. A copy 

of the question papers which pupils had to answer 

in the tests is annexed. 


37. Guilbert (R.P.). 'L'enseignement de 1'his- 
toire aux congolais". Revue pédagogique 
congolaise (Elisabethville), no. 7, mars 
1957, pp. V-XVII. 





The author emphasizes the importance of teaching 


Il, SECONDARY EDUCATION 


the Congolese history from the African viewpoint. 
Unfortunately, there is a shortage of books on the 
history of Africa before the arrival of Stanley 
suitable for teaching history in secondary schools. 
The first stage must be university research on the 
subject. No history lessons can be given even on 
events in the Congo since Stanley's time, as their 
history has still not been written. On the other 
hand, the history of Western civilization can and 
must be taught so far as it now affects the life of 
the Congolese; but world history from the Belgian 
standpoint is not what is wanted: the Congolese 
tradition now developing is composed of the 


essential elements of Western civilization. Here, 


as in other branches of study, therefore, the 
Belgian syllabus is unsuitable; it must be revised 
to suit the needs of the Congo, and to provide a type 
of education of corresponding value. 


38. Marzorati, A. "Le probléme de la formation 
des élites au Congo belge". Institut inter- 
national des civilisations différentes; compte- 
rendu de la 26e session, pp. 302-310. 
Bruxelles, 1951. 








Belgium is proposing to grant self-government to 
the peoples of the Congo. The realization of this 
ideal requires the existence of an élite forming a 
middle class; this class cannot be composed 
solely of Congolese able to organize and run the 
various public services but must also, and above 
all, include educated Congolese from the private 
business sector, who will have to keep an eye on 
the administration of the former group: otherwise, 
independence would merely lead to des»otic govern- 
ment by an oligarchy of intellectuals. The growth 
of this second category of educated Congolese must 
therefore be fostered. The author of this article 
outlines the policy to be followed to this end. 





39. Misson, J. (S.J.). La sélection des écoliers 





au Congo belge. Roma, Agenzia Internazionale 





Fides, 1949. 6p. processed. (Fides doc., 
1 octobre 1949, no. 49, 1/414). 


The development of a system of secondary school- 
ing in the Belgian Congo, raises the problem of 
selective education; there is, on the one hand, 
the mass of the population and, on the other hand, 
an élite: their needs are different and both must 
be catered for. At the same time, the selection 
at every stage of schooling must be made with the 
greatest care, due attention being paid to intel- 
ligence, character and physical capacities. 
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40. Moffarts, M. "Enseignement secondaire". 
Problémes d! Afrique centrale (Bruxelles), 
no. 36, 2e trimestre, 1957, pp. 118-122. 





After remarking on the rapid development of 
secondary education, the author goes onto describe 
the various systems and types of secondary school- 
ing for Europeans and the indigenous population. 

He then discusses some major problems and 
considers the different possible solutions: inter- 
racial schools, adaptation of syllabuses, linguistic 
problems, preparation for university study. 

In conclusion, the author calls for a definition 
of "Congolese humanism" and advocates the prepa- 
ration of school syllabuses and methods designed 
to give Congolese humanism its own specific 
expression. 


41. Steenberghen (R.P.), Rombaut (R.P.). "Le 
cours de littérature frangaise A 1' école 
secondaire congolaise"’. Revue pédagogique 
congolaise (Elisabethville), no. 1, septembre 
1955, pp. XXIII-XXXV. 





On the basis of the official curricula of Congo- 
lese secondary schools, the author discusses 
the aim, syllabus and methods used in the 
teaching of French. 

Speaking from personal experience, he notes 
that the aim of French teaching is threefold: to 
enable pupils to learn the French language, to enable 
them to understand its literature, and thus to 
enable them to become more fully developed persons, 
able to understand and judge for themselves. 

The importance of the different sections of the 
French course varies: the basis should be reading, 
but grammar should not be neglected; care should 
also be taken to build up vocabulary methodically, 
and not merely to give pupils lists of words. 





The study of texts, which is to take first place, | 
should be comprehensive but graded to lead up to 
the masterpieces of classical literature, which 
should be studied not through extracts but, preferably 
through reading a complete work. 7 
The author recommends that the methods 
advocated for teaching Latin in Europe should 
be used as a model for the study of French 
texts in Africa. On the basis of his own 
experience, he gives examples of the interest 
shown by Congolese pupils in the books to which 
they are introduced. } 


2 


} 


42. Van Wing, J. (S.J.). "La formation d'une 
élite noire au Congo belge". Bulletin trimes- 
triel du Centre d'étude des problémes sociaux 
indigénes (Elisabethville), no. 5, 1947-1948, 
pp. 8-22. 








Maintaining that the training of a secular élite must | 
be based on the characteristics of the local environ- 
ment, the author sets out to examine the main 
features in the mentality of Negroes living in a 
traditional environment, and draws anumber of _ | | 
general conclusions concerning the education of the | 
indigenous races. He emphasizes particularly that 
educators cannot afford to ignore the realities of 
native society, which are essential for an under- 
standing of the spirit, mentality and feelings of 
their pupils. Under present conditions, educa- 
tional work cannot be carried on satisfactorily 
except in boarding schools. Physical fitness must 
be built up by suitable diet and recreation. Strict ) 
discipline and careful religious guidance is essen- 
tialfor moraland character training. Intellectual 
training must be based on the indigenous people's 
practical but extremely full knowledge of their 
natural environment, with its fauna and flora and ) 
above all its oral literary tradition. 
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IV. HIGHER EDUCATION 


43. Firket, J. "Ce que l'université peut attendre 
de la création d'un établissement d' enseigne- 
ment supérieur au Congo belge et comment elle 
doit y collaborer". Bulletin de 1' Association 
des Amis de 1' Université de Liége, no. 3, 
juillet-septembre 1955. 








The author maintains that it is fruitless at this stage 
to discuss whether university education in the Congo 
is premature or not. He gives his reason for being 
in favour of instituting university education, and his 
interpretation of certain statements made by Belgian 
representatives at the Trusteeship Council. 

He then traces the history of the establishment 
of the official University, describes how it is orga- 
nized and outlines the main principles on which it is 
based. He stresses, in particular, that one of the 
aims of the organizers of the university was to give 
students a sound character training as an essential 
step towards the development of a sense of personal 
responsibility. 

Lastly, the author discusses the question of 
relations between the new university and scientific 
research institutions. 


44. Malengreau, G. 'Lovanium, centre universi- 
taire congolais". Grands lacs (Namur), 
15 avril 1950, pp. 55-59. 


The author reports that the Catholic missions in 

the Congo, which started by training native priests, 
soon realized the need for educating a lay Catholic 
élite as well. It is for this reason that the missions 
have organized growing numbers of colleges giving 
a classical and general cultural education as distinct 
from the vocational training given in the specialized 
secondary schools. The present problems facing 

the more developed sections of African society are 
due to the lack of a genuine élite. The author 
mentions the establishment of the training school 

for nurses, the school for agricultural assistants 

and the school for medical assistants, which 
eventually resulted in the founding of the 

Congolese University Centre. Time and patience 
were needed before that point could be reached, 
since the basis for a higher education system 

had first to be laid, so as to avoid too wide 

a gap between the educated élite and the bulk of the 








population. In the light of the results obtained in 

the main seminaries, the University of Louvain 
decided that the time had come to establish Lovanium 
in Africa itself, mainly for the purpose of keeping 

the students in touch with the bulk of the population. 
Lovanium is staffed by teachers from Louvain and 


is helped by the co-operation of the Society of 
Jesus. The author then gives a summary of the 
very detailed syllabuses used at this centre, 
which is divided into three sections: medical, 
agricultural and administrative. Lovanium may 
already be said to constitute the basis of a 
university. The results achieved so far are very 
encouraging, and the author ends his survey by 


expressing various hopes for its future development. 


45. . “Lovanium, premiére expé- 
rience universitaire au Congo". Bulletin du 
cercle Congo de l'Université Libre de 
Bruxelles, 1956, 27 p. 





In this paper (originally delivered as a lecture), 
the Secretary-General of Lovanium retraces the 
various stages which led to the founding of the 
University of Kimuenza. He gives the grounds for 
setting up such a university in the Congo, and 
describes all the difficulties and problems which 
had to be solved in the process. After drawing 
attention to the very satisfactory results of the 
recent first-year university examinations, he 
discusses the question of Africanizing the university 
and the question of its denominational character. 
The bulletin also includes a note by Mr. Van den 
Dungen, Professor at the University of Brussels, 
who was one of the examiners for the first-year 
examinations at Lovanium, giving his impressions 
and emphasizing the remarkable results achieved 
at this University. Professor Van den Dungen also 
makes a number of suggestions regarding the 
organization of university teaching in the Congo. 


46. . "L'université congolaise". 
Bulletin de la Société belge d'études et d'ex- 
pansion (Liége), no. 155, mars-avril 1953, 
pp. 253-256. 





The author commends Belgium for having wisely 
prepared the social environment, first by primary 
and then by secondary education before organizing 
a university, instead of starting straight away to 
educate a handful of intellectuals to a high level. 
The example set by other African peoples and the 
pressure of public opinion have no doubt hastened 
the process of evolution. The author shows, by 
examples drawn from both Europe and Africa, that 
the capacity of Africans to benefit from higher 
education is beyond question. He sets forth the 
reasons which, in his view, account for the 
establishment of this university in the Congo - 
which on the face of it, is undoubtedly more costly 
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and more complicated than sending the intellectual 
élite to study in Western universities. In the 
absence ofa spiritualheritage comparable with that 
of Europe, Africa is in danger of being turned by 
economic pressures into a monstrous production 
machine, a caricature of civilization. There is in 
Africa a disastrous lack of proportion between the 
group of brilliant technicians and the tiny number 
of people engaged in humanistic studies. The task 
of the university in this respect will be to safe- 
guard indigenous traditions and so prevent 
excessive materialism; to counteract utilitarianism 
by constituting a disinterested research centre, and 
to train a group of leaders capable of raising the 
cultural standard of the masses by their example. 
The university cannot fulfil this task properly un- 
less it is located in the Congo itself. The author 
quotes the example of universities established in 
Africa by other colonial powers, to prove that other 
countries also seem to have grasped the need for 
African universities, and affirms that Belgium, by 
following suit, has proved its disinterestedness. 


47. Schwers, G.A. "Quand y aura-t-il des 
médecins noirs en Afrique centrale?" Bulletin 
trimestriel du Centre d'étude des problémes 
sociaux indigénes (Elisabethville), no. 19, 

1952, pp. 91-111. 














The author considers this question a very difficult 
one to answer, since the future of medicine is 
uncertain: our own civilization is itself evolving. 
Modern medicine is influenced by two factors - the 
growing importance of the mathematical sciences 
in society, and the development of preventive 
medicine. The first drives doctors to become spe- 
cialists, the second tends to turn them into civil 
servants; and modern doctors have to struggle to 
remain humanists. 

In the Congo, the "travelling medical services" 
of the early days are giving way to something more 
like the European conception. Negro nurses are 
already capable of carrying out routine tasks and, 
when the second stage in the development of medi- 
cine is reached, will be able to take over the work 
at present done by European medical assistants. 
Before the training of native doctors is undertaken, 
the general standards of the mass of the population 
will have to be raised and the potential doctors 
themselves must acquire a clinical sense, an 
appreciation of the infinite value of human life, and 
a thorough knowledge of man. There is still a 
great deal of ground to be covered. 

We must continue to hope and have faith in 
the value of our civilizing work; in this spirit 
we can be confident that there will one day be 
Negro doctors. 
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48. Bech, R., Vanderlinden, R. 'La formation 


professionnelle des travailleurs dans les entre- 


prises congolaises". Revue de l'Université de 
Bruxelles, janvier-avril 1957, pp. 260-281. 





This study deals with vocational training for 
Congolese people employed in industry. The basis 
is the same as that of the intensive vocational 
training courses at present existing in France, at 
Brazzaville, at the intensive vocational training 
centre at Leopoldville and in one business firm in 
that town. 

For industrial training, the authors consider 
that the workshop-school system, operating on 
intensive vocational training principles, is prefe- 
rable to other types (e.g. evening and Sunday 
classes). Other practical training systems such 
as the Training Within Industry system adapted 
for this region, are also used. 


49. Deheyn, J.J. "Réalisations et objectifs de la 
Belgique en matiére d'enseignement agricole 
au Congo belge". Bulletin agricole du Congo 
belge (Bruxelles), vol. XLVII, no. 1, 1957, 
pp. 1-22. 





In this report, which was presented to the 5th 
International Congress on Agricultural Training 
(Rome - September 1956), the Director of 
Technical Training in the Belgian Congo discusses 
the following points: 

(1) The development of agricultural training in 
the Congo, where there are at present (1956) 
6 higher secondary agricultural schools, 

22 vocational agricultural schools, and 

6 elementary agricultural schools. 

(2) The main aim of this training, which is to 
prepare native assistants to spread knowledge 
of agricultural methods and to take an active 
part in rural education activities. 

(a) Training of native personnel for advisory 
and information services. The vocational 
agricultural schools (at present 22 in 
number) train agricultural instructors in 
the various parts of the Congo. The schools 
for agricultural assistants (at present 6 in 
number) train more highly qualified Congo- 





lese agricultural assistants. For the training 


of staff for propaganda work, there is also 
atraining schoolfor veterinary assistants, 
a school for veterinary and nursing aids, 
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three horticultural schools and a fisheries 
school. Finally, some of the schools for 
agricultural assistants are soon to have 
special sections for forestry training 
attached to them. 

(b) Mass education. The best means of 
educating the rural masses is rural 
development education. For this purpose 
large numbers of natives with agricultural 
teaching certificates will be needed as 
leaders and organizers, in addition to 
European specialists. 

(3) Government action. The Belgian authorities 
have always encouraged the development of 
agricultural training in the Congo, by means 
such as: large subsidies to independent 
agricultural colleges, advice and instructions 
for schools on syllabuses andteaching methods; 
freeteaching materials, seeds and documenta- 
tion, including, recently, technical films. 
The report concludes that the development of 

agricultural training in the Congo is proceeding 

satisfactorily. The Government will continue to 
encourage the establishment of new colleges and 
will concentrate particularly on improving 

the instruction given in existing colleges, 

so as to raise them gradually to the same 

level as their Belgian counterparts. 








50. Dehoux, E. "L'artisanat indigéne". Comptes- 
rendus du Congrés colonial national, Vle 
session, 1947, pp. 183-193. 








Mr. Dehoux gives his views on the conditions 
necessary for the development of indigenous 
cottage industries, especially in traditional envi- 
ronments. He emphasizes the importance of 
providing an educational background, organizing 
preliminary training for those taking up such work, 
and providing future craftsmen with suitable tools. 
The prosperity of this section of the population 
depends also to a very large extent on satisfactory 
economic development of the communities which 
will absorb their production. 

The author is against training more craftsmen 
than the various branches can employ, and advo- 
cates careful planning, which should, he thinks, 
take account of the parallel development of the 
white settlements capable of encouraging and 
supporting native craftsmen. 








51. Direction générale de l' agriculture et de la 
colonisation. Organisation de 1'enseignement 
agricole. Léopoldville, 1948. 





These are the complete official regulations on the 
organization of agricultural training in Belgian 
Africa, specifying both the methods to be applied 
and the syllabuses to be adopted. They represent 
an advance on the first set of regulations, issued 
in 1941, which marked an important stage in the 
development of agricultural training. 

The purpose of this pamphlet is to give 
directors of teaching institutions, inspectors of 
education and authorities dealing with agricultural 
education, all necessary instructions for the 
establishment, operation and supervision of an 
agricultural training system for natives. 

It deals with teaching methods and types of 
teaching establishment, school, post-school and 
out-of-school agricultural training courses; the 
principles and methods to be adopted. It also states 
the aims of agricultural training, the conditions for 
admission to the various training establishments 
and the length of the courses, and gives the detailed 
syllabuses for schools for agricultural assistants, 
vocational agricultural schools, and other types of 
training establishment. 

In the case of non-official schools, it sets 
forth the conditions which agricultural schools and 
teaching staff have to meet in order to be officially 
approved, and the conditions forthe grant of initial 
subventions and subventions to cover running costs. 

Certain changes have taken place since the 
publication of this pamphlet; these will be incor- 
porated in the new regulations shortly to be issued. 
52. Duren, A. "Organisation médicale belge en 
Afrique". Académie royale des sciences 
coloniales. Classe des sciences naturelles 
et médicales (Bruxelles), nouvelle série, 
tome II, fasc. 6, 1955. 








The chapter on medical training (page 72 et seq.) 
traces the history of this branch of education, 
analyses its present organization and legal basis, 
gives the syllabus for each category of study, and 
lastly, discusses future prospects for the develop- 
ment of medical training. 


53. Kivits, M. "Organisation médicale du Congo 
belge'". Marchés coloniaux du monde (Paris), 
lle année, no. 523, 19 novembre 1955, 
p. 3,097. 





The section on medical training names the various 
colleges operating in the Congo, gives details of 
how teaching is organized, and specifies the 
diplomas awarded by these colleges, the number 
of colleges and the number of students for the 
year 1954. 


54. Lobet, E. "L'orientation professionnelle". 
Revue Rotary International (Anvers), no. 4, 
1956, p. 215. 





After giving a brief survey of certain aspects of 
vocational guidance work, the author goes on to 
speak of the progress made in the Belgian Congo, 
and in particular of the work done by the Centre 


pilote d'orientation professionnelle at Leopoldville, 








He discusses what vocational guidance is, and 


more particularly what it is not, i.e. a universal 


panacea, an insurance against all risks, a provider 


of talent, a creator of new outlets. In short, 


vocational guidance proposes, but does not dispose, 


55. "L' orientation professionnelle au Congo belge 





et au Ruanda-Urundi". Orientation profes- 
sionnelle/ Vocational Guidance (Bruxelles), 
vol. 1, no. 4, 1957. 








Vocational guidance, recently introduced in the 
Belgian Congo and Ruanda-Urundi, is developing 
remarkably with the collaboration of various 


authorities interested in determining the individual 


aptitudes of the people. 


The author emphasizes the polyvalent character 


of vocational guidance in colonial conditions. He 
describes the functions and resources of the pilot 
vocational guidance centre recently set up in 
Leopoldville. There are also photographs 
illustrating the work of this centre. 


56. Schrooten, J. (S.D.B.), "L'enseignement 
technique en Afrique belge". Questions 
scolaires aux missions; rapport et compte 
rendu de la XXIVe Semaine de missiologie 
de Louvain, 1954, pp. 107-120. Bruges et 
Paris, Desclée de Brouwer, 1955. 242 p. 











(Museum Lessianum, no. 32.) In French and 


Flemish. 


The rapid development of vocational training 
schools from 1948 to 1952 was accompanied by 
the introduction of a new approach to this kind of 


teaching. The author sums up the present attitude 


to vocational training in Belgian Africa, allowing 


for differences between traditional rural environ- 


ments, and non-traditional urban environments. 
The main purpose of this type of educational 
work, which is to fit students for life, will be 


achieved by giving them a sound general education 


including both character training and technical 
instruction. In order to produce really educated 


people, vocational schools must have teachers with 
patience, perseverance and enthusiasm. The author 


then gives a short account of the history of two 
Salesian establishments, at Kafubu and Kigali. 


57. Vanhee, A. 
ment professionnel". Vers la promotion de 
l'économie indigéne; Colloque colonial sur 
l'économie indigéne, 9-13 janvier 1956, 
fasc. II, p. 263. Bruxelles, Institut de 
sociologie Solvay. 











After describing some of the difficulties 
encountered in the introduction and development 
of vocational training, the author surveys the 


"Le développement de 1' enseigne- 
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present situation in this branch of education. He 
pays particular attention to education designed not 


to meet the needs of the European economic system, 


put to raise the economic level of the indigenous 
population; one measure taken in this direction 
has been the establishment of handicrafts schools 
to foster the growth of a rural middle class. This 
detailed study of training in handicrafts supplies 
the answers to various objections raised, and 
deals in particular with the question of where to 
establish schools, andthe problems resulting from 
the fact that the structure of society leaves no 
place in the indigenous economic environment for 
independent craftsmen (hence the institution of 
communal workshops). 


58. Vanhee, A. "Enseignement technique et 
professionnel au Congo belge". Problémes 
d'Afrique centrale (Bruxelles), no. 36, 2e 
trimestre, 1957, pp. 133-139. 





Vocational training must be constantly adapted 
to the stage of economic development reached. 
At the beginning of the Belgian colonial era, 

the labour force consisted mainly of unskilled 
native labourers working under the supervision 
of European specialists. Students leaving 
vocational schools tended to take up better paid 
government employment. The situation has 
changed since the second world war, but the 
development of vocational training (one of the 
priority aims of the ten-year plan) has not been 
sufficient to keep pace with the growing demand 
for skilled workers. 

It was in 1950 that the first decisions regarding 
the development of vocational training were taken, 
but the effect of these measures will not be fully 
apparent until 1960. The fact that there is still a 
large demand for office workers has hampered 
the development of vocational training. 

The author makes a detailed survey of the 
following matters: 

handicrafts schools for traditional and rural 

societies; 

apprenticeship schools; 

vocational training schools; 

technical schools; 

special schools and out-of-school training 

(evening courses and correspondence 
courses in vocational training); 

vocational training for women; 

teacher training; 

art teaching; 

vocational guidance. 


59. Van Hove, J. "Perspectives de 1' enseigne- 
ment technique en Afrique belge'". Bulletin 
de la Société belge d'études et d' expansion 





(Liége), no. 150, mars-avril 1954. 





The author studies the development of vocational 
training in rural, industrial and urban environ- 
ments, training organized by the appropriate 
public services, intensive vocational training, 
and technical training for Europeans. 

He stresses the importance of vocational 
guidance. Data relating to the ten-year plans in 
the Congo and Ruandi-Urundi, and figures for 
school attendance, show that vocational training 
is being improved and expanded, and is thus 
contributing to raising the material and moral 
standards of the central African territories for 
which Belgium is responsible. 


60. Vanstaen, J. "Considérations sur 1' organi- 
sation de l1'enseignement agricole". Servir; 
bulletin des anciens éléves d'Astrida (Astrida, 
Ruanda-Urundi), 1950, no. 1, pp. 15-19; 
no. 2, pp. 55-64; no. 3, pp. 119-121. 





This article contains extremely useful directives 
and advice, mainly intended for teachers and 
teaching assistants working in primary schools, 
onthe organization of agricultural training in such 
schools. Although applying mainly to Ruanda- 
Urundi, these directives are also applicable to the 
mountainous areas in the East of the Colony. 
Speaking of the courses on the theory of 
agriculture given in these schools, the author 
says that the teaching methods used should always 
have a practical bent. Thus the majority of 


‘lessons should be given "on the job", and in the 


school gardens. Lessons should be illustrated by 
well chosen teaching materials, locally produced. 

Theoretical lessons are always supplemented 
by a large number of practical exercises involv- 
ing manual work in the school gardens and animal 
husbandry. Teachers and teaching assistants 
will themselves take part in this practical work, 
setting an example to their pupils. 

The author then goes on to describe the 
organization of school gardens, measures to be 
taken to preserve the soil and prevent erosion, 
the arrangement ofthe plots allocated tc each 
class (so as to follow the systems of rotation of 
crops practised in the region), the advantages 
of having a coffee plantation, certain industrial 
crops, an orchard and a kitchen garden, and the 
arrangement of demonstration plots which are 
very useful in vocational agricultural training. 

In conclusion, the author gives some practical 
advice on poultry-keeping and domestic animal 
husbandry in schools. 

He stresses the importance of agricultural 
training in primary schools, and above all the 
importance of seeing that the practical exercises 
are done properly, so as to give pupils a sound 
foundation for their future work. 
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61. Beckers, Henri. "Mass education et paysan- 
nat indigéne". Bulletin de 1'Union des femmes 
coloniales (Bruxelles), nos. 121, 122, 1948. 





After drawing attention to the importance of the 
problem of mass educationin Africa at the present 
time, the author outlines a programme of action for 
a given region of the Congo, in the light of certain 
economic, medical, legal and moral objectives. 
He describes the economic réle of agricultural 
experts, economic groups and government co- 
operatives. He then reviews the work to be done 
in the medical and social, moral and educational, 
and administrative and legal spheres. In conclu- 
sion, he speaks of the important part to be played 
by colonial women in this field. 


62. De Lange, E. ''Mass education et psychologie 
sociale". Bulletin trimestriel du Centre 
d'étude des problémes sociaux indigénes 
(Elisabethville), no. 4, 1946-1947, pp. 68-75. 








The author maintains that the foundations for the 
continuity of any social group's traditions are laid 
in the minds of children. The earlier beliefs are 
acquired, the more associations they will collect 
round them, the more inextricably they will be 
mingled with feelings and instincts. Hence the 
vital importance of the education of children as a 
means of changing and improving the social envi- 
ronment. It is through the minds of children that 
any society is most accessible to the influence of 
progress. Butitis most important that education 
should be based on a precise understanding of the 
natural mental evolution that takes place from 
childhood to adulthood. 

The author examines the various stages of 
this evolution, using Stumpf's subdivisions. He 
draws attention to the determining factors in 
education, corresponding to the natural develop- 
ment of the personality, in the three following 
Stages: acquisition and experiment, organization 
and evolution, production. 


63. Gille, A. "Lutte contre l'analphabétisme et 
éducation populaire au Congo belge". Sympo- 
sium on popular education /Symposium sur 
l'éducation populaire, Leiden, 1952, pp. 1-20. 
Leiden, Universitaire Pers, 1953. 183 p. 








The author begins by outlining a number of 
theories concerning fundamental education, the 
respective réles of education and instruction, and 
the interaction between the two. 





VI, FUNDAMENTAL EDUCATION 





He then gives a brief idea of the results 
obtained (up to 1952) in the literacy campaign in 
the Belgian Congo. 

The article also contains details concerning 
the institutions and departments in the Belgian 
Congo engaged on educational work - either 
political or social (councils, rural development 
education, social centres, Native Welfare Fund); 
and particulars of reading material for Congolese 
(textbooks, newspapers and periodicals). 


64. Halain, C. "La formation professionnelle 
des adultes au Congo belge". Bulletin de la 
Ligue des familles nombreuses du Congo 
belge Familia, avril-mai 1957. 








The author begins by stating the aims of vocational 
training for adults - also called intensive voca- 
tional training - in the Belgian Congo, and goes on 
to describe the principles underlying this training, 
the training of teaching assistants (moniteurs) and 
the education of probationers (stagiaires). The 
growth in the number of vocational training centres 
since the establishment of the first Centre at 
Leopoldville in 1954 reflects an economic need - 
the need for workers who will stick to their trade. 


65. Paulus, J. "L'enseignement social". 
Problémes d' Afrique centrale (Bruxelles), 
no. 36, 2e trimestre, 1957, pp. 142-148. 





The article begins with a discussion on terminology, 
comparing the terms: "mass education", "funda- 
mental education", "community development", 
"social welfare". It then goes on to explain the 
concept of over-all social action, which is defined 
as team work beginning in the schools but reaching 
out to cover a wider field, with the aid of all those 
specialists, whose co-operation is useful or neces- 
sary for raising the level of the as yet undeveloped 
masses, and callingfor varying types of organiza- 
tion adapted to specific environmental conditions. 
Success depends mainly on spontaneous participa- 
tion by the indigenous population. 

The article ends with a survey ofthe social work 
done by the Army, and of various types of special 
training (schools for administrators, schools for 
social workers, medical schools), and an account 
of the methods used for dealing with the problems 
of neglected or delinquent children. 


66. Prignon, A. "A propos d'éducation de base". 
Problémes d!' Afrique centrale (Bruxelles), 
no. 15, 1952, pp. 30-35. 





The author analyses the concept of fundamental semi-governmental organizations such as the } 
education, and stresses the importance of ensur- Office des Cités Africaines or the Native Welfare 

ing uniformity of views among all the individual Fund. The essential preoccupation is to ensure 
sectors concerned with fundamental education in that all these services adopt the same policy, and ) 
an administrative system divided up into separate that all work is centred around certain main topics | 





departments. corresponding to the needs of an indigenous 
Fundamental education in the Belgian Congo is community. The author makes recommendations 

based on the colonial policy of indirect administra- for improving the effectiveness of work in this 

tion and persuasion, Education is controlled mainly sphere: conduct of a sociological study of the com- | 

by the local authorities, assisted by certain special munity, use of the sciences of psychology and f 

departments - the Department of Education and education, recording of progress achieved, 

Information, for example - or by large formation of teams of specially trained assistants, 
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67. De La Croix, Jeanne (R. de S.). "L'en- 
seignement ménager et familial au Congo". 
Questions scolaires aux missions; rapports 
et compte rendu de la XXIVe Semaine de 
missiologie de Louvain, 1954, pp. 121-131. 
Bruges et Paris, Desclée de Brouwer, 1955. 
242 p. (Museum Lessianum, no. 32). In 
French and Flemish. 











The author describes the organization of domestic 
science schools at primary, post-primary and 
secondary level in the various regions of the Congo. 
She then deals with certain problems concerning 
domestic science teaching in general, with parti- 
cular reference to the practical application by 
students, on leaving school, of what they have 
learnt; and the part played by post-school institu- 
tions. She describes the main obstacles encountered 
in the teaching of domestic science, and stresses 
the shortage of teachers. Lastly, she speaks of 

the importance of this type of school in raising the 
status of indigenous women. 


68. Franciscaines Missionnaires de Marie. 
"L'école d' apprentissage pédagogique en 
milieu rural". Revue pédagogique congolaise 
(Elisabethville), no. 3, mars 1956, pp. IX-XVI. 





Despite recent progress, education for girls in the 
country districts is still of very uneven quality. 
The number of village schools is growing, making 
it urgent to train more school mistresses. 

Male teaching assistants, who might be called 
upon, are in fact unsuitable for girls' schools: the 
old ones are insufficiently trained or, in some 
cases, untrained; and in any case the very fact of 
their being men, and their psychological attitude, 
coloured by native custom, makes it undesirable 
for them to teach girls. 

Native women assistants trained in schools in 
the towns are too few in number to meet require- 
ments, and many "bush girls" find the teacher- 
training course too difficult and too long. It is 
therefore essentialtotrain good teaching assistants 
in special schools. Itis the business of apprentice- 
teacher schools to train girls for primary teaching 
in the bush and, incidentally, to give them an 
opportunity of exercising a social influence calculated 
to raise the standards of indigenous society. 

In this connexion, teaching should not aim too 
high, but should be confined to developing the powers 
of observation and reasoning and the capacity for 


VII. EDUCATION FOR GIRLS 


work, and to imparting certain simple, clear and 
practical notions of educational theory and teaching 
methods and a sound religious, moral and social 
training. The main object is to fit students to give 
the rudimentary instruction prescribed for primary 
schools. Teachers are not expected to be learned, 
but they should be methodical - capable of reflection 
and of interpreting and adapting instructions - and 
sympathetic, idealistic, hard-working and enter- 
prising in the searchfor the methods of teaching 
best suited to pupils’ capacities, etc. 


69. "La promotion de la femme au Congo et au 
Ruanda-Urundi". Comptes rendus du Congrés 
colonial national, XIIe session, 1956. 








This study of the problem of raising women's 
status has been undertaken on a very broad basis. 
It consists of four reports, dealing respectively 
with: the legal and traditional status of women; 
how social welfare work can contribute to the 
education of native women in the Belgian territories 
of Africa; teaching as a means of education; the 
training of European women and the part they can 
play in the Congo. 

The report on teaching as a means of education 
analyses the relations between schools and society, 
discusses the need for energetic adult education 
work, and urges that girls' and women's institu- 
tions of all categories should be given priority in 
plans for educational development. This report 
also stresses the importance of basing instruction 
on actual conditions, and attaching due importance 
to native traditions. 

The report concludes with a large number of 
recommendations, classified in order of urgency. 


70. Van Roye (Rde. Mére). "L'éducation de la 
jeune fille noire évoluée au Congo". Bulletin 
trimestriel du Centre d' étude des problémes 
sociaux indigénes (Elisabethville), no. 16, 
1951, pp. 150-161. 








The author stresses the importance of education 
for girls and describes the beginnings of the 
Mbanza- Mboma boarding school. She outlines the 
four fundamental points of the training given in this 
institution - training for family life; training for 
work; respect for native traditions and open- 
mindedness towards European traditions; moral 
and Christian training - and describes how this 
school attempts to realize these aims. 
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71. Byusa, E. (Abbé). "La langue de 1' enseigne- 
ment au Congo". Questions scolaires aux 
missions; rapports et compte rendu de la 
XXIVe Semaine de missiologie de Louvain, 
1954, pp. 97-106. Bruges et Paris, Desclée 
de Brouwer, 1955. 242 p. (Museum 
Lessianum, no. 32). In French and Flemish. 











The author deals first with the difficulty of select- 
ing a language of instruction in a territory where 
between 500 and 700 different languages are 
spoken. He enumerates the various possible 
solutions (using one, several, or all of these 
languages, or a foreign language), and describes 
briefly the solutions adopted in other countries 
facing similar problems. He then considers the 
merits of the various possible solutions, and 
decides in favour of adopting a single widely 
spoken language for teaching at all levels. 


72. Charles (S.J.). 'Problémes des langues 
véhiculaires, principalement en Afrique; 
aspects éducatifs et culturels". Institut 
international des civilisations différentes; 
compte rendu de la 26e session, pp. 355-375. 
Bruxelles, 1951. 








In the first part of his paper, the author points out 
that a language can be viewed as a vehicle either 
for formulating ideas, or for communicating them. 
He goes on to say that any linguage is capable of 
enlarging its vocabulary and adapting its syntax to 
express any idea required of it. But the practical 
question which concerns the Institute is not whether 
a language has great qualities, but whether these 
qualities will be put to use. 

In the second part of his work, the author 
traces the history of various languages: the Punic 
language, the various languages spoken successive- 
ly by the Bulgars, the Celtic language, the Greek 
spoken in Rome, and Arabic. He mentions 
countries where there are several competing lan- 
guages, such as Japan and India, and concludes 
that all hard-and-fast rules and ready-made 
solutions are to be avoided in the matter of lan- 
guage policy, and that extreme caution must be 
exercised. 

In the third part, the author applies to non- 
self-governing territories his conclusion that 
languages belong to those who use them. He 
examines the advantages and disadvantages of 
imparting primary education in the vernacular and 
ina European language. He concludes: (a) that 
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since a language belongs to those who use it, the 
question of its use cannot be settled by the Trustee 
power; (b) the advice of the indigenous people 
themselves should be sought before deciding a 
linguistic policy; (c) a distinction should be made 
between different regions; (d) the linguistic policy 
must not be influenced by Europeans whose opinions 
may be coloured by the fear of seeing the native 
peoples raised to their own level. 

In such a matter no binding rule can be 
established since this would make it impossible to 
adapt later policy to suit the requirements of 
changing conditions. 


73. Dekoster, L. "Problémes linguistiques et 
culturels au Congo belge". Problémes 
d' Afrique centrale (Bruxelles), 4e année, 
no. 11, ler trimestre, 1951, pp. 7-31. 





The vernacular languages are at present incapable 
of expressing all the ideas and conceptions of 
contemporary civilization. Our knowledge of the 
Congolese languages is very inadequate, and lin- 
guists are faced with the immense task of making 
a methodical study of them. 

The bulk of the population must preserve their 
vernacular languages which will undergo an internal 
transformation process so that they will, in time, 
be able to express all the concepts of modern 
civilization. 

The élite, on the other hand, must be made 
bilingual; they must perfect their knowledge of 
their own language whilst at the same tirne making 
a thorough study of French which is, at .he moment, 
their only means of access to scientific knowledge. 

The study of French is advocated not on cultural 
grounds but as a civilizing instrument, in the 
absence of an acceptable common vernacular 
language. 

It is, on the other hand, important to refrain 
from interfering in the evolution of native languages, - 
changes in which can only be brought about by 
Africans themselves, and by the process of time. 





74. Delanaye (R.P.). 'De l'emploi des langues 
dans l'enseignement des africains au Congo 
belge; réalités psycho-pédagogiques et 
culturelles". La nouvelle revue pédagogique 
(Tournai), janvier 1957, pp. 259-270. 





The author begins by pointing out that all children 
have their own tendencies and interests and are 
not merely individuals in miniature. Child 
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education requires careful adaptation, especially 
at the primary level, where spontaneous interest 
must be awakened, and the requisite links main- 
tained between the world at large, the environment 
in which they live, "home" and school. The only 
way of doing this, and of getting children used to 
schoolis through their natural, spontaneous means 
of expression - their mother tongue. 

The author examines the effects in education 
of ''duo-lingualism" which he distinguishes from 
bilingualism. In the latter case, the child has to 
deal with a second foreign language with which he 
is totally unfamiliar; in the former he merely has 
to make the necessary shift to understand and 
express himself in a language which is related to 
his own, and with which his daily life has made 
him familiar. The author enumerates the conclu- 
sions of various specialists which suggest that 
bilingualism constitutes a handicap in education. 
As one of the major dangers to which bilingualism 
may give rise, he mentions repression of the 
"child's need for self-expression" - which is vital 
for the development of his personality. According 
to the author, the use in primary schools first of 
the mother tongue and then of a related language in 
wider use is particularly to be recommended in 
view of the basic affinities existing between the 
linguistic systems of the Bantu races and the 
European peoples. For "language is not only a 
means of speech but a means of thinking, loving 
and living" (Carl Meinhof). 


75. Larochette, J. "Le probléme des langues 
dans l'enseignement aux indigénes au Congo 
belge". Problémes d' Afrique centrale 
(Bruxelles), 5e année, no. 16, 2e trimestre, 
1952, pp. 72-78. 





The author begins by explaining how the work of 
linguists can enrich the African languages without 
thereby making them artificial. 





He goes onto show that the vernacular language; 
are well adapted for the expression of logical thought, 
Lastly, he states that two solutions to the 
problem of the languages to be used in education 
must be considered: 
one at present adopted, consisting of teaching 
French in primary schools, and teaching in French 
in secondary schools; and a long-term solution, 


namely, to plan for teaching in the vernacular. ) 


76. "Problémes culturels et 
problémes linguistiques au Congo belge". Zalbe 
(Bruxelles), février 1950, pp. 123-165. 





an immediate solution, the ) 


—e, 





The author quotes the numerous authorities who 

have in the past denounced the dangers of pursuing 
an exclusively economic policy in the Congo, and 
maintained that the most serious problems at } 


present existing have been caused or accentuated } 


by the absence of a cultural policy on the part of 
the government. 

The author draws particular attention to the 
importance of linguistic problems, and outlines a 
programme which is in line with the traditional 
principles of Belgian colonial policy, but which 
requires active measures by the government 
authorities. 

It is urgently necessary to designate specific 
educational objectives catering for the interests of 
the indigenous population, and to prepare syllabuses 
accordingly. 

The ten-year plan must provide some funds, on 
however modest a scale, for cultural work; and it 
would be regrettable if the funds allocated for educa 


tion were to be used to accentuate the natural tendeng 


to organize teaching for the benefit of the white 
economic system. 

Hence the author considers it a matter of 
urgency to draw up a comprehensive and consistent 
cultural programme to be carried through parallel 
with the ten-year plan. 
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11. Denis, F. "L'enseignement traditionnel au 
Congo avant l' arrivée des blancs". La revue 
nouvelle (Bruxelles), tome 13, Te année, 
no. 4, 15 avril 1951, pp. 346-355. 


The author describes the traditional system of 
education amongst the Mangbetus before the arrival 
of the Whites for, he maintains, every primitive 
race has its system of education. He explains when 
this teaching was imparted: mainly at vigils for 
the dead, describes the subjects taught - first and 
foremost, the lore of the forest - gives examples 
of nalve answers to questions. Negroes are satis- 
fied with these answers, because their minds grasp 
only relationships of direct dependence. 

The author then goes on to trace the course 
taken by education: an important stage is reached 
when answers bear some relation to reality; this 
leads to observation, followed by explanations, 
which in turn paves the way for the use of intelli- 
gence and abstract thought. From these explanations 
about the world there later emerges a whole moral 
system in narrative form. The author gives a few 
examples, and shows that this moral system, com- 
pounded of sound common sense, nevertheless goes 
little beyond the narrow dictates of prudence. 

The author then enumerates the sources of its 


) inspiration, which are never very lofty, and notes 


thatthere is only one kind of sanction: that imposed 
by events or by the will of other men. 

He emphasizes that the Negro mind confuses 
reality and imagination - which explains why the 
Negro remains a child until his dying day. He 
wonders, too, whether the fact that the Negro's 
thoughts are always dwelling on the past may not 
account for the stagnation of primitive society. 


78. Deruyttere, P. "Internaat en onderwijzersvorm- 
ing in Kongo". Revue pédagogique congolaise 
(Elisabethville), no. 3, mars 1956, pp. 
XVII-XXVIII. Summary in French. 





Native teaching assistants are as a rule trained in 
residential colleges organized on the usual prin- 
ciples. These colleges are necessary, since the 
students' social and family environment is not 
likely to further the type oftraining desired. Unlike 
their European counterparts, however, African 
residential colleges do not form a closed society, 
but are planned to resemble small villages, so as 
'c avoidthe danger of cutting students off completely 
from their natural environment. Another feature 


Ix. EDUCATIONAL AND PSYCHOLOGICAL PROBLEMS 





of these colleges is the lack of organized super- 
vision, which is part of a deliberate policy, to 
prevent hypocrisy and to call forth voluntary 
obedience by trust. The senior students play an 
important part in the system, since it is important 
to exploit the natural respect of the Congolese for 
their elders; this has the further advantage of 
developing a sense of responsibility. A certain 
amount of supervision is, of course, necessary. 
Problems arising in the routine life of the college 
are dealt with by the director who asks advice from 
the senior students - who are thus made to feel 
responsible for the running of the college. A 
"president" elected by the students settles minor 
matters himself. The students themselves are 
also made responsible for other matters: keeping 
the premises clean, doing the cooking, looking 
after the farm, etc. This gives them a sense of 
authority and teaches them obedience. The whole 
system has of course to be supervised by the 
teachers. Strict discipline must be observed, but 
it must be of a paternal character, modelled on 
the family pattern. 


79. Liesenborghs, O. "Naar een Afrikaanse 
opvoedkunde", Kongo-Overzee (Antwerpen), 
Februari 1938, pp. 1-16. 





The author gives an account of the results obtained 
in education in the Belgian Congo. If the reform 
at present under way (this article was written in 
February 1938) isto be successful, it must be based 
on sound educational principles. Teachingin Africa 
raises special problems requiring special solutions. 
The author speaks of the childlike psychology of 
primitive peoples, points out the importance of a 
scientific knowledge of Negro children, and stresses 
the need for special teaching methods for Africans. 
He refutes the theory that good basic teaching 
principles used in Europe are also suitable for 
Africa: the differences between European and 
African social conditions necessitate adjustment 
of teaching methods. He mentions in this connexion 
differences of environment and requirements, family 
influences, linguistic problems, the need for diffe- 
rent school premises, etc. He then speaks of the 
need for defining the aims of teaching; and concludes 
his article with a note on the need in Africa for 
teachers trained in modern methods, capable of 
understanding the psychology of Negro children 

and adapting their teaching accordingly. This 
implies sound scientific training. 








Crmigere 


80. Maistriaux, R. "L'intelligence noire et son 
destin". Problémes d!' Afrique centrale 
(Bruxelles), no. 30, 4e trimestre, 1955, 
pp. 255-285; no. 31. ler trimestre, 1956, 
pp. 3-29. 





After noting various observations carried out on 
the mental level of Negroes, the author proposes 
the introduction of a series oftests, which he 
enumerates; he indicates the results obtained with 
these tests in the course of research work done in 
the Belgian Congo. 

He asserts that there is no qualitative diffe- 
rence between the intelligence of Negroes and that 
of Whites, but that, generally speaking, the central 
African negroes are quantitatively much less suc- 
cessful than white people when it comes to any test 
requiring abstract intelligence. 

He then goes on to examine the causes of the 


underdevelopment of these people (and the remedies). 


In this connexion, he pays special attention to the 
influence of economic and social conditions. 

As a means of speeding upthe evolution of the 
black races, he advocates the education of indige- 
nous women and the review of syllabuses and 
teaching methods in the light of the actual aptitudes 
of the pupils. 


81. "Note sur l'enseignement de la géométrie en 
Afrique". Revue pédagogique congolaise 
(Elisabethville), no. 5, septembre 1956, 
pp. XLI-XLVII. 





The author sets forth useful directions for teachers 
instructing Congolese pupils in the elements of 
geometry. After mentioning some special features 
of the Congolese mentality, he stresses the follow- 
ing three main points: (a) everything is completely 
new to the pupil; (b) he does not grasp the impor- 
tance of precise reasoning; and (c) he attaches more 
importance to words than to ideas. The author then 
explains how the teaching of geometry should be 
approached. In the sixth class (the top class in 
selective primary education, which prepares 
Congolese pupils for entry into the specialized 
secondary schools), the teacher-should confine him- 
self to imparting the rudiments of geometry, of 
which the pupils are completely ignorant at that 
stage. He must then teach them how to approach 
geometrical problems, and how to synthesize. 
Subsequently he must teach them, with the help of 
practical ideas and problems, how to reason instead 
of merely guessing or repeating mechanically. In 
view of their native love of grandiloquence, the 


pupils must be taught to use words with discernment. 


Lastly, since schools also have to train children 
for life, pupils should be taught to look after their 
exercise books carefully, and to make the main 
points in their exercises stand out. 





82. Ombredane, A. "Etude du probléme psycho- 
logique posé par les noirs congolais". Reyye 
de 1' Université de Bruxelles, janvier-avril 
1957, p. 183. 





The practical purpose of this author's study is a 
simple one: to estimate to what extent, in 
accordance with what factors, and by what training, 
Negroes from a traditional environment are capable 
of meeting the requirements of employment in a 
White society; and how far they are capable of 
attaining the same level as White people. 

In the second part of his study, the author 
describes some of the results obtained in 1953 
among the Asalampasu people in the Kasai area. 


83. "L' exploration de la mentalité 
des noirs congolais au moyen d'une épreuve 
projective; le Congo T.A.T.". Institut royal 
colonial belge; Section des sciences morales 
et politiques, 1954, tome 37, fasc. 5. 








The proposed test is a modified version of Murray's 
thematic apperception test. 


The author explains the principle of a projection 
test, consisting of a set of pictures which the 
subject is asked to interpret (and which are suffi- 
ciently ambiguous to be seen spontaneously as 
projections of his own preoccupations and conflicts) 
in the form of a narrative which the psychologist 
is then able to interpret in terms of the personality 
of the subject. 

The author then analyses some results obtained, 
and interprets them. 

In conclusion, he maintains that this test provide 
a very useful means of studying the psychology of 
people so different from us as the Negroes of the 
Congo. 


84. Toussaint, E., Koettlitz, L., Duperoux, A. 
"La réforme de 1'enseignement dispensé & la 
population noire de 1' Union Miniére du Haut 
Katanga". Bulletin trimestriel du Centre 
d'étude des problémes sociaux indigénes 
(Elisabethville), no. 6, 1948, pp. 17-94. 








Mr. Toussaint, in a foreword, introduces the two 
studies which, he emphasizes, apply only toa 
specific environment - the people of the Katanga 
Plateau Mining Union (Union Miniére du Haut 
Katanga) . Thus although the shortcomings 
mentioned may be common to teaching throughout 
the Congo, the proposed reform cannot be applied, 
as its stands, to another environment. 
The system of education in question is designe 
not only to make full use of the future manpower 
potential, but also to improve the general standard 
of the population as a whole. 
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Mr. Koettlitz, in the first study, sums up in 
a few pages the main conclusions of a lengthy 
inquiry carried out in workshops, job sites and 
mines. The author gives practical examples of 
the failure of the teaching methods used in the 
past in schools, and mentions the basic reasons 
for their failure, namely, that the syllabuses and 
methods of European schools are not suited to the 
mental age of the indigenous population. 

In the second study, Mr. Duperoux outlines 
the reforms to be introduced. 

He starts by listing the implications, for 
industrial circles, of the causes of failure in 
education: (a) there is too much "instruction" 
and too little "education"; (b) the teaching is too 
far removed from African interests; (c) the 
attempt to train an élite at all costs leads to a 
disastrous percentage of failures. 

The author then turns to the principles of the 
general policy on which educationalreform should 


be based. Starting point: the small black child 
bornina camp; goal: the future worker in 
society. 


In the last part of his article, the author gives 
details of the various means to be used: adaptation 
of syllabuses to the children's capacity, i.e. 
simplification (moral and religious training, physi- 
cal training, education); elimination of parrot- 
fashion repetition and book-learning; vocational 
guidance ; separation of the more gifted children 
to form an élite (teaching assistants and skilled 
craftsmen) as distinct from the mass of the popu- 
lation (ordinary workers); and finally, a "quota 
system" among the élite based on the needs of 
society. 








85. Vincent, M. "L'enfant au Ruanda-Urundi". 
Mémoires de la Section des sciences 
naturelles et médicales de l'Institut royal 
colonial belge, tome XXIII, fasc. 6, 1954, 
220 p. 














Starting with a few items of information as a 
background for readers unfamiliar with Ruanda- 
Urundi, the author then discusses the physical 
development of native children. The differences 
noted between the various groups of children 
examined and the lateness of puberty by European 
standards are due to social and in particular to 
nutritional factors. Radiographs of the ossifica- 
tion of children's wrists show that, up to the age 
of seven or eight, groups of Ruanda-Urundi 
children are undoubtedly comparable with the 
highest American standards; whereas over the 
age of eight the development of Ruanda-Urundi 
children is increasingly retarded and is some- 
times as much as several years behind that of 
their American contemporaries. 

The author discusses environmental factors 
which are likely to influence child psychology; 
this is a sociological study based on the survey 
method (questionnaires and interviews). He 
considers that the children can be classified under 
three main types - the aristocratic Mututsi, the 
Muhutu and the Mubembe - and that the dominant 
attitudes of each of these groups at different ages 
can be defined. At present, town children do not 
yet constitute a separate type. In this connexion, 


it is regrettable that the author has not given more 
detailed figures to illustrate the predominance of 
certain attitudes in each of the types. 











-— eo ~~ 


gg er 




















UNESCO COUPONS 


We should like to draw the attention of our readers to the Unesco Coupon Scheme, which may 
enable them to purchase materials listed in this periodical. Because it is often difficult to send 
money from country to country for the purchase of books, films, laboratory equipment, ete., 
Unesco has created a sort of international currency, the UNESCO COUPON. These coupons 
enable schools, universities, teachers and students in many parts of the uorld to buy freely 
the materials which they need for study and research. 


UNESCO COUPONS can be used to buy: 


books the following categories of edu- various categories of scientific 


bas cational films: material for education and re- 
periodicals ‘ . ; : search, such as 
; (a) screening prints and dupli- 
photocopies cate prints optical instruments, balances 
: : aut and weights 
crofilm copies ma? , 
_ I (b) original negatives and du- 


: og ~ laboratory glass-ware 
art reproductions plicate negatives y 2 
electrical measuring instru- 
charts, globes, maps, as well as 
-. ments 

sheet music 

(c) 16mm. raw film for printing analytical and clinical test- 
gramophone records the above categories of films ing apparatus, etc. 


UNESCO COUPONS are on sale in most Member States which have currency restrictions. If you do not 
know where to obtain coupons, please consult your National Commission for Unesco or write to Unesco, 
Paris, for the information. 


The TRAVEL COUPON SCHEME, which is designed to overcome the currency barriers to edu- 
cational and cultural travel, is an extension of the Unesco Coupon Scheme described above. 
Travel Coupons are a form of international travellers'cheque. They provide the foreign exchange 
needed to enable travellers such as students, teachers and research workers to spend time 
abroad for study or research, 


For full details, please refer to the following explanatory leaflets : 
UNESCO COUPONS 


with separate addenda on 


BOOK COUPONS 
FILM COUPONS 


COUPONS FOR SCIENTIFIC MATERIAL 


INTRODUCING THE UNESCO TRAVEL COUPON 


(containing the addresses of the national agencies responsible for the allocation and issue of coupons, 
and the banks where they may be cashed). 


which may be obtained upon request from the: 


UNESCO COUPON OFFICE 
19, avenue Kleber, 
Paris - l6e (France) 








UNESCO PUBLICATIONS : NATIONAL DISTRIBUTORS 


AFGHANISTAN: Panuzai, Press Department, Royal Afghan JAMAICA: Sangster's Book Room, 91 Harbour Street, KINGS 
Ministry of Education, KABUL, Knox Educational Services, SPALDINGS. 4 
ALGERIA: Editions de l'Empire, 28, rue Michelet, ALGIERS. JAPAN: Maruzen Co,, Ltd., 6 Tori-Nichome, Nihonbashi 
ARGENTINA: Editorial Sudamericana S,A,, Alsina 500, Box 605, Tokyo Central, TOKYO, : 
BUENOS AIRES, JORDAN: Joseph I, Bahous & Co., Dar-ul-Kutub, Salt 
AUSTRALIA: Melbourne University Press, 369, Lonsdale Street, P.O. Box 66, AMMAN, 

MELBOURNE C,1., Victoria, KOREA: Korean National Commission for Unesco, Ministy 
AUSTRIA: Verlag Georg Fromme & Co,, Spengergasse 39, Education, SEOUL. 
VIENNA V. LEBANON: Librairie Universelle, avenue des Frangais,B 
BELGIUM: Office de Publicité S,A., 16, rue Marcq, BRUSSELS I; LIBERIA: J. Momolu Kamara, 69 Front and Gurley & 
N.V. Standaard-Boekhandel, Belgiélei 151, ANTWERP; Unesco MONROVIA, 

Courier only: Louis de Lannoy, 15 rue du Tilleul, GENVAL,. LUXEMBOURG: Librairie Paul Bruck, 33 Grands 
BOLIVIA: Libreria Selecciones, avenida Camacho 369, casilla LUXEMBOURG, ; 
972, LA PAZ. MALAYAN FEDERATION AND SINGAPORE: Peter Chong & 
BRAZIL: Livraria Agir Editoria, rua México 98-B, caixa postal P.O. Box 135, SINGAPORE, 

3291, RIO DE JANEIRO. MALTA: Sapienza's Library, 26 Kingsway, VALLETTA, 
BURMA: S.P.C.K. (Burma), 549 Merchant Street, P.O. Box 222, MEXICO: E.D.I.A.P.S.A., Libreria de Cristal, apartado py 
RANGOON. 8092, MEXICO 1, D.F. 

CAMBODIA: Librairie Albert Portail, 14, avenue Boulloche, NETHERLANDS: N.V. Martinus Nijhoff, Lange Voorhout 
PHNOM-PENH, THE HAGUE. 

CANADA: University of Toronto Press, Baldwin House, 33, NEW ZEALAND: Unesco Publications Centre, 100 Hackth 
St. George Street, TORONTO 5. Road, CHRISTCHURCH, 

CEYLON: The Associated Newspapers of Ceylon, Ltd., Lake NICARAGUA: A, Lanza e Hijos Co., Ltd, P.O. Box 
House, P.9. Box 244, COLOMBO 1, MANAGUA, 

CHILE: Editorial Universitaria,S,A., Avenida B, O'Higgins 1058, NIGERIA: C.M.S. (Nigeria) Bookshop, P.O. Box 174, LAG 
casilla 10220, SANTIAGO, NORWAY: A.S. Bokhjgrnet, Stortingsplass 7, OSLO. 
CHINA: The World Book Company Ltd., 99, Chungking South PAKISTAN: Ferozsons: 60 The Mall, LAHORE; Bunder 
Road, Section 1, TAIPEH, TAIWAN (Formosa), KARACHI; 35 The Mall, PESHAWAR, 

COLOMBIA: Libreria Central, Carrera 6-A n° 14-32, BOGOTA, PANAMA: Cultural Panamefia, Avenida 7a, No. T1-49, apatt 
COSTA RICA: Trejos Hermanos, apartado 1313, SAN JOSE. de correos 2018, PANAMA, 
CUBA: Libreria Econémica, Pte Zayas 505-7, apartado 113, PARAGUAY: Agencia de Librerias de Salvador Nizza, CallePj 
HAVANA, Franco N° 39-43, ASUNCION, 

CZECHOSLOVAKIA: Artia Ltd., 30, ve Smeékach, PRAGUE 2, PERU: Libreria Mejia Baca, Jirén Azangaro 722, LIMA, 
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